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NOTICE

1. Change in syllitbus/ordinance/rules/regulations/syllabi and

books may from time to time, be made by amendment or

remaking and a candidate shall, accept in so far as the

universitv detennines otherwise comply with any change that
!

applies to years he/she has not completed at time of change.

2. All court cases shallbe subject to the jurisdiction of GGTU

University headquarters, Banswara only and not any other

place.
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l. YearE4{ c-{edll-Re[uuenelt:

A candidate must clear at least 507o of totai credits in the first-,vear (Semester I and ll
cornbined) to be pronroti:d to the second year (Semester IU). If this criterion is not met, all

first-year credits must be cleared as a regular student to move forward.

2.9-!eag[se-.-{-93fu ad-EqerSsuetter--.P-r-sdi!"s-i

lla c,,andi4etp. fails to qlear' 4Ll Srcdi!-C.-i4 -Al.r qdd e_41q9!9r (Sem$Ie1i.qr--ll-I)--but- clears all

,cr_cd_i!Silt_ thq .cp$sqpoldrlg -er9l1--s9lu--e-s-1-e-r. 
(S-emsql,qr..ll oI lV), .tle.Y,mlrs-t-..,cfear. tbe

remainin-q credits as a regular student in the fqllqw-tag..qdd.s-e,.{nes1ef, The seqle ry!-q. applies
ifu 

"unaiJut" "fears 
4fi c,redits in an odd semester bui fails iq the fqllstl,,ing even. se-rnester;
t,

ths_y rnllst clear thesqr'emainilg clcdils as a rcgul.a,r $qdgn!,in- lhe.fbllpwjlg 9v9n settt.qs-t€r.

3.,e.snbin-e"d-C-re-4-it--c-!e-ar.alc-e.f.sr""-P"re-F--o-Uari

Candidares faililg !a clear 500/o ol i.he. q-o,.lllbiaed.9r9{i1g {br Seqtcslets I a,nd- l-I,ruay. n-q! be

promoted to Semester IIl.

4.Qlearingpaqkl"scsig..S_-U.hs*e-_Sy"9_uf -$_e_p99_t-e-19;

If promoted 1o Semester Ill with remaining.credits from Semester I and/gr ti. thq qand.idate

shallbe BACK PROMOTED and He/She shall:

I. Cleal rernaining Sene:iter I credits in Semester III.

Il. Clear remaining Selne:;te1.ll credits in Sernester IV.

5. Mgliryum $!te4rp1s:1'

Cqpdidales u ill be provided a marimum ofthree attempts to clear each paper:

i. Odd sernester papers n'iust be cleare-d by the end of Semestg{ ,III or in next odd semester if
necessarv.

ii. Even semester papers rnust be cleared by the end of Senqqlqr !!or i-n next eve4 semester

if necessar-v-

6. Elsxiledlv, for Rp:aprpgril!-seli

Candid4tqs are given fler.ibility fbr 1q4pp9,4-pipg .i.n regaftiltg..sfcdi.ls. qf ppecific semesters

lltr9,b,Aeqg,el{ s-,e-np,S!eli.-.ail,9tylgg !he-p.r !S 9S4I!-e1ej-be B,Ed,_lrogqanlyl!h14,31-1111,3-;qim.um

p,f,1hre.9,v,,e-arq,

7. Attandenc eReouircrn6n ts:_ -- "r-
If a qaldida.tS iS rqt eligible tp Si! lor a4 e;4p1ina1iqr1 due te, iliSqt'f-rcignt, qltg.ndanqq, tley will rrct

bq pgmli!1q!t-.ta.appear fol the rlext sernester's examjnation-s.

%'{#4da}
ftE?-''*{ad'\'
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S-,-B.rs-v"isro-u-tq-rAggrecat*e-l{adi!-erdBsapJga!:auqe-i

"Bgeuppara-+-9g-{p-r.lh.e-q,rr-I-aqers:
Ca.ndi.dateq who fail in not more than.tJpr 5Q%o- ,thggfJ.. pap-sr-s-.-b,uJ. sq,c-q,rq- at lqast

!p%o aggrgg4tem4lks acrqsq 1!rq remaining theory. p,apers -may f.eappeaf f.of the failqd

p4pel in thg 4qxt q,q1-re5po1rditg semester' (Odd or Even).

.Bgillp-e_4r4_n-Q9jf o1P-r4-c-frqe*oll-T9ptlhiqgl5;1lq j4g jio-q:

Qandid4tgs who fajl or are 4!99,nt irt tlrp Prac_tiqq sf Tcechiag lxanslnal-iqu.,.bul

4ghje_y-e- ai le-:t:\O% agglsgale lrqrl:E 4qrass l.bgory-'pap'e,rg._in_.S9.I!_e,q!er I L114y
\,

reapDerr ibl tlie f'ractice of Teaching Ilxanination in Se.qiestpf III

Sirnilarly. candidates who fail o.I 4_r.q.ab;q.nl in the Practice of Teachirtg Examination

but s,e,gqr_e-al lgagq..lQTe aggggajs mqrks 4cro9s theQry p4pSrs in S-eruq_qler.lU may

lgappqar tbr the Practiceof Teacfring Exa,mination in next odd semester alongwith

the Practive ol Tcachil g !1a_qlpati gnsof- 4e51. 9{d'. ;911pster

,?,rx4
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Semester-wise Break down of Papers and Marks Distribution:

Semester I
l. Theory Papers- CC

:
lPaper BED 01, BED 02, BED 04, BED05 (A):

Duration:3 hours

Marks:100 each (80marks tbr theory 20 marks for internal(10 marks for assignments,l0 marks for
tests)).

Paper BED03: CC
Duration: 2 hours

Marks:50 each (40 marks for theory & 10 marks for intemal (5 marksfbr assignments,5 markslbr tests))

Theorv Papers (SEC)

Paper BED 07:
Duration: 2 hours

Marks: 50 each (40 marks lbr theory. 10 rnarks Ibr internal marks (5marks for assigrulents.5marks lbr
tests))

2. Practicum-
Paper BED06A (SEC):

Marks: 50 (50 marks each lbr Micro Teaching, Simulation, Teaching Method-based Lessons.

Obser-vation ).

Sernester II

1. Theory Papers(CC)
'ftR"qPaper BED 11 (B), BEDI5

Duration: 3 hours
Marks: I00 each (80marks for theory & 20 rnarks for internal (10 marks for assignments,l0 n.rarks for

tests).

Faper: EEDl3, BED 14:
, Ituration:2 hours

Marks:50 each (40 mar[s firr theory & 10 r-narks fbr intemal (5 markslbr assignments,5 rnarksfbr tests))

2. Practicum-
Paper BED12 B (SEC):

Marks: 100 (100 marks each lbr Micro Teaching, Simulation, Teaching Method-based Lessons. .

Obserrration ).
Paper BEDI 6 A$nternship):

Marks: 100 for Intemship

Fapen BEDl7A: Criticism Lesson
Marks: 50 each (50 marks for Cliticism l-esson (lnt.)

M
66fri-ds

q+i-qft}q hg-ftEtsti
ii*ewr;r+et=,J
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Semester III

1. Theorr'Papers(CC/CE)
e Paper BED2l, BED 22'BED23,BED25I
! Duration:3 hours

Marks:100 each (80mar*s For theory & 20 marks for intemal (10 marks for assignments,l0 marks fbr

tests).

Paper: BED24
Duration:2 hours

Marks:1OOeach (50 marks fer theory Paper & 50 marks for internal practical))

2. Specia I Practicum
(Paper BED26)

Marks:50

Activities: SUPWOpen Air Session, Seminar. Workshop, Arlicle Publication. Symposium

(any four - 25 n.rarks each). This paper w'ill be entirel,v internally assessed, with a minimurn

of4070 passing marks. ,
Nole: Institulions nlust allocate a tninitnum ofthree days fol the activities

Semester IV

1. Practicum

Paper BED 31 (InternshiiP):

Marks: 250 ( 1 00 nrarks for ciaily lessoe plan, and 25 marks 
"u"tl 

fofffi

/)

-JW
q{S4qt'"E Pw'ftqfid{1

&uelcffi@Fl

resources in teaching and leaming, development ol Teaching-Learning

Materials (TLM) including 2 audio-visual aids. 25 marks each for action

research/case study, reflective diary, and house hold survey.50 marks fbr

block teacl,.ing, school register and record maintenance)

Marks: Paper: BED 32

viva voce for schoon inernship Exrernal):

150 marks (External)

Faper BED 33: Final Lesson

150 each (150 marks for flnal lesson (Ext.)

ITypetext]
Page6



Scheme of B.Ed Two Years (Four Semesters)
PROGRMME OUTLINES

I Semester
Course TitleCourse

code
Course
Categ.

Credit Credit
Hours per

week

Marks
Distribution

Award of Marks

L P I, P EA IA Total
BEDOI Child developrnent and

Growins [Jn
CC 4 4 0 100 0 80 20 100

BED02 Contemporarl' Lidia And
education

CC 4 4 0 100 0 80 20 100

BED03 Language Across
the Curriculum

CC 2 2 0 50 0 40 10 50

BED04 Indian knou'ledge and

traditional sr.stern

VAC 4 4 0 100 0 80 20 r00

BF,DO5
(A)

'!;:,.

Pedagogy of school Teai:hirg
subject
I. Hindi
lL Sanskrit
III. English
IV. I-jrdu
V- Rajasthani
VI. Mnsic
VIi. BLrs.Std.
VIII. Financial Acct.
IX- History
X. Civics
XI. Social studies
Xll. Geography
XIII. Econonrics 9
XIV. Home Science i
XV. Chernistry
XVI. General Science
XVII. Biologl,
XVIll. Physics
XIX. Mathematics

XX Drawing And
oaintins

CE 4 4 0 100 0 80 20 100

BEDO6

A

SEC
1. Micro Teaching
2- Simulation
3. Methods Based

Lessson Plans(5)
4. Obsen atior.r

SEC 20 4 0 50 0 50
50

BEDOT Drama and arls in Educatio;r SEC] 2 2 0 50 0 40 10 50

22 400 150 550

*ffi* ffir,+ *w
PageT
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II Semester

BED11
(A/B)

Course
code

Course Title Course
cateEory

Credit
Hours per

rveek

Marks
Distribution

Award of Marks

L P L P EA IA Total

CE 4 4 0 00 0 80 20 100

Pedagogy of school
Teaching subject
I. Hindi
II. Sanskrit
II I. English
IV. Urdu
V. Rajasthani
VL Music
IX. Bus.Std.
X. Financial Acct. a
VII. Historv i
VIII. Civics
lX. Social studies
X. Geogiaphy
XI. Economics
XIL Home Science
XlIl. Chemistry
XIV. Genelal Science
XV. Biology
XVI. Physics
XVIL Mathematics
XVIII. Drau,ing And

0 100 0 100
100

BED12

B

SEC
Micro Teaching
Sirnulation
Methods Based
Lesson Plans(5)
Observation

SEC
4 0

0 50 0 40 10 50BED 13

Understanding
Disciplines and CC] 2 2

40 10 50CC 2 2 0 50 0BEDl4 Gender school and sociely

1004 4 0 100 0 80 20BEDl5
Curricuhim

Knowledge
CC

100 100Intemship 4 0 8 00 100 0BED16
Internship-(In School- 4

0 50 502 0 0 00 50BED17 Criticism Lesson

550240 31022

PageS
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III Semester

Course
code

Course Title Course
catego
n'

Credit Credit
Hours per

week

Marks
Distribution

Award of Marks

L P L P EA IA Total
BED21 Learning and Teaching CC 4 4 0 100 0 80 20 100

BED22 Assessment fbr leaming CC 4 4 0 100 0 80 20 100

BED 23 Creating and inclusive school CC 4 4 0 100 0 80 20 100

BED24 Critical Understanding of
ICT

SEC 4 4 8 50 50 Th-
50

Pr- 50 100

RED2.5 Optional Course (Any one)

I. Vocational/Work
Education
U. Health and Physical
Educatiou
tlt. Peace Education
tv. Guidance and
Counselirrg
v I r novatiols and Action

resealch
vt. Environmentai Educalion

CE 4 4 0 100 0 80 20

50

100

BED26

.l

SUPWOpen ai;' Camp-
i . Communitl' Ser-vice

2. Sulvey (Based on Social
and Educational Events)

3. Co-Cunicular
Activities

4. Health ancl Social
Awareness
Programme (Disastel
Management and
Cleanliness)

5. Studies (Work t
Experience related rqith
theory cour-se and
Literary Activities such
as Seminars.
Workshops"
Symposiun-rs Etc. )

VAC 2 0 4 0 50 0 50

22 370 180 s50

[Typetext] 9
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IV Semester

Course
code

Course Title ! Course
category

Credit Credit
Hours

per
week

Marhs
Distribution

Award of Marks

I, P L P EA IA Total
BED31

B

Internship(In
Schools-16 weeks)-
(a)DLP
(b)Use of l,ocal
Resource in Teaching
and Leaming
(c) Development of
TLM
(5 TLMincludingat
least2Audio r.isual

Aids) 7

(d)Action Researclrr \'

Case stud.v
(e)Reflecti'.'e dairy
(0Block Teaching
school Register ar.rd

Record Maintain

(s)Household survey

Internship
10 t0 00 00 l) tJ 0 250 250

Bed32 B Viva Voce For School
Intemship (Ext.)

CC 6 00 00 00 150 150 J 150

BED 3:] Final Lesson CC 6 00 00 00 150 r50 0 150
)) 550 300 2s0 550

Credit Total Marks
BED I SEM 22 550
BED II SEM 22

22
550

BED III SEM 550
BED Iv SEM 22 550

220088
ACRONYMS
"'C( -CorcCi)urscioll
*C li-Cor eltlectiYe
tEoSE-EDdolSclncslcr E\inu
*SIC-Skilll ]lrhanceDnrt(i)urse
+V,{C-ValLrcAddcd Coursc

CGPA-

"Grade Letter" is an index to indicate the perfbnnance ol student in a parlicular course It is

lTypetextl , - 
Page 10
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"Crade Letter" is an inder to indicate the performance of student in a particular course It is
arrived at b1. transfolnalion ol actual marks secured by a student in a said course, Grade
letters are O. A+, A. B+. .ts, C. P. F. AB

"Grade Point" is the weightage allotted to each grade letter depending on the range of marks
awarde

"Credit Points" ref'ers to the p:oduct of Number credit assigr.red to the course and the grade point
secured fbr the sane course

"Semester Grade Point Average (SGPA) is an i;rdex of a student's performance in a given
semester. lt is the ratio of the "Total credit point eamed by students in all courses at the
semester and tl.re "Total number of credit assigned to the course in the semester

"Comulative Grade Point Average" (CGPA) relers the cunulative grade point average of SGPA
and is computed based 6n tl-re fbllou,ing fbrmula

\,

Credit Weightage

The B.Ed.progranrme has 88 credits in total.The distribution of credits or weightage credits may

be as follorvs,

4-

Creditand TeacleingHours-

lCredit = I hourrf Teaching per weeir

lCredit =2 hour of Practicum / Field work

4 Credit Cours needs tburs l.rour Studenlteacher contact in a u'eek

Units and Course: A theory course shall have four units.
Credits and Marks-
l Clredit =25 marks

Distribution of Cledit lbr semr:ster is as Follows:

Jemester iI III IV

).2 22 22 22

14-C C/CE I6-CC/CE 16-CC/CF. I2CC/CE

4-SEC 2-SEL] 4.SEC

\4-r1AC i 2-VAC

1 0-Intemship

[Typetext] Page11



Grading

LetterGractre I Grade Point MarksRange(70)
''O"Outstandinq 10 91-100

"A+"Ercellent o

"A''Very Good

80-90

71-80

"B+"Good 7 61-70

"B''AboveAverage 6

''C"Average l

51-60%

41-50

"P"Pass 4

"F"Fail 0

AB'' Absent 0

WhenStudentstakeAuditCourses,
theJ.r,villbe givenaPass(P)orFail
(F)srade withoutanvcredits.

Computation of SGPA and CGP A:Sernester Glade Point Average '"SGPA) and Cumulative

Grade Point Average (CGPA):
The SGPA is the ration of thr: sum of tl.re product of the number of credit with the grade points
scored by a student in all the :ourses taken by a student and the sum of the number of credits in
all the course undergoing by llre students, i.e.

SGPA(Si)-t(CixGi)/ICi
Where C; is the number of credits of the i1h course and Gi is the grade points scored by the
students in the irl' course.
The Cun.rulative Glade Point,\verage (CGPA) is also calculated in the same manner, taking into

account all the course undergoing by a student over all the semesters ofthe programe, i.e.

!
CGPA:I(CirSi) /IC-i

WhereS; is theSGPA ofthe itl'semester and C;isthe total numberof credits in thesemester

+.fE; R:rkt-r,
{lls'$44.1
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Question Papers

1. Each question paper of B0 rnarks will have Three sections.

Section A: u,ill contain 8 very short answer tlipe questions, out of which the candidate will
be lequired to attempt all the questions, each ca.rrying 2 marks. 8+2-16

Section B: uill have 10.sirofi answer type questions ra.'ith multiple choices in each unit. out

o1'which the candidatq,\ ill have to answer 5, selecting one question from each unit, eacl't

questiorl canr ing 8 utark:. 5'i8=40

Section C :u ill have 4 essay type questions in each unit, out of which the candidate will

have to answer any two cluestions. each question will carry 12 marks. 12"'2:24

2- Each question paper of40 rnarks rvill l.rave Thlee sections.

Section A: u,ill contain 4 very shorl answer type questions. out of which the candidate will
be requiled to attempt all the questious, each carrying 2 marks. 4'12-08

Section B: v'ill have 8 shon answer t)rpe questior-rs with multiple choices in each unit. out of
which the candidate will have to answer 4, selecting one question fiom each unit. each

question cairying 5marks. 4"5:20

Section C :* ill have 216ssay type questions in each unit, out of which the candidate will
lrave to ansuet'any ONE question, question n'ill carry' 12 marks- 1"'12:12

3. Tlre syllabus o I content parr. in papers B.Ed. 05 &. 11A/B shall be the same as prescribed in the

relevant teaching subject {optional wherever prcvided) for the senior secondary examination

of the board of secondar-v education Rajasthan. Ajmer fron, time to time.

4. No direct question r.vill ce set in this content part but it will be evaluated along with

pedagogy prescribed in the s.vllabus ie the question set on this parl will be based on

application of pedagogy.

5. Organizing evaluation of practice teaching:

. The internal, issessment in practice of teaching (Criticism) will be finalized by the

principal *'ith the help of members of the teaching staff and the same will be

comrnunicated to the university belbre the commencement of the practical each

year.

. At B.Ed Sem- I. each candidate should be prepared to teach one lessons at the

final practice .:xamination. At the B-Ed Sem- iII exam candidate should be

prepared to tear:h two lessons (one in each teaching subjeci).

Page13
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. There w'ill be a board of Examiners for the external examination for each coilege
wJrich w-ill examine each candidate in at-least one lesson in each semester (l ar.rd

III) and a mininum o1' 1 5% in two lessons in Semester-Ili (one in each of the two
subjects)

. The board of Flxamination will consist oi

. The principal ofthe college concerned

. A principal or a senior and experienced membel of the teaching staff of an other training
college, affiliated to GGl'U.

. An extemal examiner tior:r outside the GGTU or a senior member of the teaching staff of an
affi liated h'a;ning college.

. The board as f'ar as posslble w-ill represent Social science, language and science,

6. The Practice ofTeachin$ Fxamination shall be conducted in two continuous w'orking days.
Approximately 50 lesson; will be examined b1'the board each day.

7. A Geo tag photograph olconducting Extemal practicals shall be uploaded on the Univelsity
porlal at the time of uploading the rnarks onl.iire on the university poftal.

.*M
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COURSE OF STUDY

BED 01 : Child Development and Growing Up

tr 00 \'!a rks

Objectives

After cornpleting the course, the students will be able to:

L Comprehend the basic col?cepts, principles, and scope ofpsychology and its relevar.rce to child

de\ e I0nlnent and educationl,!
2. lJnderstand the stages of child developrrent (phvsical. cognitive, and soc io-emotional) and the

factors that inflrience each st.:ge-

3Analyze key developmental theories. including those by Piaget, Vygotsky, Freud, and Erikson,

and apply these insights to ciassroom teaching practices.

4. Evaluate the role of farnili. school. and cultural environments in shaping a child's grorath ancl

development.

5. Explore learning theories and motivational techniques for enhancing student engagement and

losteling a posi ive learninc .:nr ir-onrnent.

6. Identify individual differertces arnong students. including those with special educational needs.

and adapt teaching methods 1o support diverse learirers.

Course Content \'

Unit I: Foundafions ofFsychology in Education

Educational Psychology: Meaning, nature. and scope: significance in teach ing-learn ing
Branches of Psychology relevant to child <ieveloprnent (Cognitivr:. Behavioral,
Deve lopnrental t.

Methods in Psychology: Ciase study. Expel'imental Methods; Applications of these

methods to child developn, ent.

Unit II: Dimensions of Child Development

Concepts of Growth and Development: Stages. Principles" and Factors (Genetic.

Biological. Environmental. Physical).

-Theories of Develop,ment:
- Cognitive DeveJopment: Piaget. Vygotsky
- PsvchosocialQi:relopment: Erikson
- Psychoanalytic Theories: F'reud

Physical and Socio-Ernotional Development during early and Iater stages of

/\tb-
e@s

'il&*< 
qq Effi*q ffixrc'a
ii+*aw fwmr'ri -childhood. ' '
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Unit III: Educational Implications of Learning Theories

Learning Theories and Motivation:
- Behavioraltkeories:Thomdike. Pavlov. Skinner
- Cognitive theories: Gestalt. Gagne

- Social learrling theory: Bandura

Motivafion in Lelining: Maslorv's hielalchy of needs. implications for teaching.

Learnirag Environment: Creating positive classroom dynamics and handling

rnisbehavior construciively.

Unit lV: Psychologicatr Attributes and Individual Differences

sychological Attributes:
- Inte igence: Gardner's nrultiple intelligences, emotional and spiritual intelligence
- Creativiqv: Definition. components. ancl educational relevance.

Mental }lealth trssues in Children: ADHD, depression. learning disabilities, and

managing a suppottive classroorn.

Socialization and Personalig Development: Croup dynamics, leadership styles. social

prej ud ice.

t
l,

Internal Test: i0 Marks \

Assignments/Projects: (Chocse any one) - l0 Marks

Comparative analysis ofdevelopmental patterns in children ofdilferent socioeconomic

backgrounds.

Collection and arralysis ofgender-based statistics on child development indicators.

Administer and analy,ze a psychological tesl (e.g.. intelligence or memory span test) with
scoring and interpl etation.

Suggested Readings

1. Aggaru'al. .1. C.. & I(urrar, S. (2024)- Es.sentiul^' Of Educarional Psychobg; (lll ed.). Noida.
Uttar Pradesh. India: Vilias Publishing House-

:
2. Bigge. M. L. (1982). treurning Theories./br Tctc:hers. Manhattan. New York. United States:

Harper & Row.

3. Boyd, D.. & Bee, H. L. {2013). The Developing Child. London. United Kingdom Pearson

Education Linr ited. ;:Affiff{
*rffim fteftqffi
tzE-ar$ F:qery'El

-*fl4-4
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4. Piaget. J. (1970). Sciencc of Education and the Psltchobpy rt the Child. New York: Orron
Press.

5. Vygotsky. I-. S.. Cole, X4., Jolrr-Steiner. V.. Scribner. S., & Souberman, E. (1978). Mind
inSociety: I)evelopmenl cf Higher Psyclrclogical Processes. Haruard: Harvard University
Press- Retrieved fro:n littps://doi.org/1 0.2307 lj.ttv 1f9vz4

6. Woolfblk. A. (2016). Edt:colional PsycholoEgt. Fssex. England: Pearson Education Limited.

*"ffi
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B.Ed. 02: Contemporar,v India and Education

100 Marks

Ob.iectives

After completing the course, the students will be able to:

l. Develop a r-eflective understanding of the sccio-economic, cultural, and political factors

influencing education in conlemporat'y IIrdia.

2- Analyze the majol trends. issues. and challenges ir.r Indian education rvithin the context of

NEP 2020.

3. Unclerstancl the conslituiional provisions, r,alues. and comrnitments related to education in

ft.rdia.

t
\,

4. Explore innor ative prrctices in education and their role in social change and inclusion.

Course Content:

Unit I: Foundations of Education in trndia

Education as a Soci*l Process: Meaning. concepl- and historical evolution from ancient

to conternporary lime:; education as an organized, institutionalized activity.

Aims ol Education: Changing aims of edLrcatiol'l in the context of globalization; r'ole of

educaticn in fostering. demccratic and inclusive values.

Influence of Thifikers: Educational philosophy of thinkers such as Aurobindo.
\,

Krishnair.rurti. Paulo l'reire. and Ivan Illich; implications for conternporary education.

Unit II: Constitutional Pro*.'isions and National {ntegration

o

.i'i?'
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Constitutional Values and Rights: Preamble, Fundamental Rights and Duties, Directive

Principles: the role o1'education in promoting equality, justice. and fraternity.

National Integration and Social Cohesion: Role of education in addressing diversity.

inequality. and rnarginalization; significance of multiculturalism, multilingualism, and

gender cqua lity.
!

Education and Politics: The relationship between education and politics, role of school

and teachers as agents of social change and cultural presewation.

Unit III: Policies, Programs, and R.eforms in Indian Education

Historical Overvievr': Key developments in Indian education from the University

Education Comrnissior.r ( 1948) to NEP 2020. highlighting Secondary Education

Commission ( 1952-5.1). Kothari Cornmission ( I 964-66). and NEP 1986.

Conternporary Educationan Policies: Insiglrts into NEP 2020. SSA. RMSA, RTE Act

(2009). MLL, Kasturba Gandhi Balika Vidyalaya; current challenges in policy

irr plerncntation. .6
\'

NEP 2$20's Vision: Emphasis on univcrsal access. equity. inclusion. and quality;

vocatior:al education. loundational literacS. digital and holistic learning approaches.

Unit IV: Innovations and Technologv in Education

Innovative Educational Practices: Concept. need for innovation; addressing societal and

technological changes: barrier s to educational i;rnovation.

Role of Technolog-v: Digital classrooms. e-learning platforms, ICT in education, the use of

AI. and irrrplications of lrEP 2020 for technology-driven education.

Life Skills and Yoga Education: Integration of life skills, yoga. and value-based education

for ovelall rvell-treing aid corapetency building in the 2lst-century classroom.
!

Internal Test: l0 Marks

Assignmenfs/Projects: (Choose any one) - l0 Marks

- Olganize a group debate on a key coutempc'rary educational issue and submit a report.

- Critical analysis of the recornrnendations olany education commission or committee.

a

a
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Cleate a collage or pcrster on constitutional values in education and submit a reflection.

Suggested Rearlings:

l. Agnilrotli, R. (l994). Adhunik Bhartiya Shiksha: Samasyayen aur Samadhan. Iaipur:

Rajasthan Hindi Ggarrth Academy.

2. Kashyarn. S. C. (2011). Our ('onstihrlion. ,4n Introduction. New Delhi: National Book

Tmst.

3. NCERT. (2005\. Nrlional Cn'ricuhtnt F-rumev,ork- ?00i. Retrieved from National

Council of Educational Research and Training: https://ncert. n ic. inlpdf/nc-

frarnervork/nfl.005-er.l g1 ish.pdf

4. Shukla, R. P. (2005). Vahtc L.ducotion and J{uman Rr'g/rls. New Delhi: Samp and Sons.

5. Valghese. A. (20001 Etlucation fbr tha Thirtl Milluniunt. hrdore: Satprachar Pless.
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BfD 03: Language Across the Curriculum

50 Marks

Objectives

Afiel cornpletin,r. ihe cour6e. rhe students \\ ill be able to:
Y

. Analyze learnels' linguistic bacJ<grounds and lecognize the impact of home language.

second language- and dialectal variation on classroom learning.

n Apply research-based strategies to integrate lister,ing. speaking. reading, and writing

skills into cor)teDl -rlea instrtrction.

. Design classroorr dis:course patterns (e.g.. questioning. discussions, debates) that foster

critical thinking and l,rnguage development.

e Erraluate socioJinguistic f'actors. such as language and region, religion. and social class,

tegarding equity and ;nclusion in education.

o ldentif,v cornr.l'roll lqrl;uage and speech disorders and develop remedial lesson plans and

assessrnent tools. \,

o Utilize language labo;atory and digital tools to enhance language proficiency and learner

elrgagemellt.

Course Con tent:

Unit l: Foundations of Lanl;uage Across the Curriculum

o Nature and Functions of Language: Definitions. characteristics. and roles in cognitive

and socirrl dcr elo1,11q 11.

o Language, Identitv, and Society: Inteljriay between language. region. religion- and

social class: rlultilingl'ralisrr as an educational resource-

o Languatie Varieties and Registers: Houre (rnothel tongue) vs. school language: formal

and infor-mal: oral afrd written registers.
i

Unit Il: Oral znd Literacr Skills iu the Classroam

n Oral Aptitude & Cl"...oo* Discourse: Theo|etical fbundations; stages of speech

developnrent; ef'fectir e questioning techniques (e.g., Bloom's taxonomy); thinl<-pair-

slrare: S( cratic serttiru rs.

o Listening Skills: Active listening: pronunciation. intonation. stress. rh),thm. and pitch.
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o Speaking Skills: Fluency-building aclivities; eror corection; peer feedback:

pronunciation driIs.

o Reading Skills: Shirrming, scanning, inferential, and critical reading of textbooks and

digital tcxts.

o Writing Skills: Mechanics (punctuation- granrurar): compositions (essays, reports,

leflectir c journals);'s rrrrnalizing and expanding ideas.

Unit III: Remedial and trnclusive Practices with Technology

" Identification of Language Difficulties: Speech defects. dyslexia. language delay: use

of d iagnostic tools.

o Remedial Strafegies: lndividualized Education Plans (lEPs); scaffolding; multi-sensory

techn iques.

o Technology in l-an11uage Support: Language laboratorl'- edr-rcational software, and

mobile apps.

Internal Assessment:

Written Test: 5 Marks

Assignments/Projects: (Clocse an)'one) - 5 Marks

. Discuss with stLrddtrrts and find out the different languages they speal<, and prepare a plan

to use multilirrgualisrl as a teachirlg stlateg),.

o Identif,r, speech def'ecls of a secondary-level student aud make a remedial strategy.

e Organize an activity-trased game to motivat. students for creative questioning.

" Olganize a close and critical reading/discussion in a small group.

o Suruey secondary schools to study acadcrnic achievement in ovetall or in specific

subjects of divelse Iinguistic students.

Suggested Rea<iings:

l. Anderson, M.. & Lyn;h. T- (2001). Listening- Oxlord University Press.

2. Celce-Mulcia. M. (2001)- Teaching English as a Second or Foreign Language. Heinle &
!

Hein le.

3. Halliday. M.A.K.. & ilasan. R. (1976). Cohesion in English. Longman.

4. Hornby. A.S. (200:). Oxfbrd Advanced Learner's Dictionary (6th ed.). Oxford

University Press.
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5. Kumar'. K. (2004). Language ar,d Society. Ar.rmol Publications.

6. Vygotsky. L.S. (19i8). Mind in Society: The Development of Higher Psychological

Processes. Harvard L njversity Pless.
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BED 04; Indian Knowledge and Traditional Systems

100 Marks

Objectives

Afier comoletinc the course. the sludenls u ill be ahle to:
v

l. LJnderstand the essence and scope of Indian knorvledge systems and their historical and

philosophical f'o undatio t.ts.

2. Appreciate rhe contributirns of traditional knou'ledge systems in various fields. including

science. matheuralics. uredicine, and afts.

3. Analyze the relevauce ar.rd application of traditionai Indian knowledge in contemporary

education.

4. Promote awarelless of India's cuJtural heritage. envitonmental knou'ledge. and sustainable

practices rooted in traditional systems.

Course Content :
v

Unit I: Foundations of Indian Knowledge S.vstems

Introduction to trndian Knowledge Systems (IKS): Definition, nreaning. and historical

evolution; diff'erence between Indiar.r and \[ esteru knowledge paradigms.

Philosophical Foundations: Overview of Vedic, Upanishadic. Buddhist, and Jain

philosophies; significance of knowledge in Indian traditions.

Indian Epistemologv and Worldview: Sources of knowledge (plamanas), concepts of
trutl.r, r'ealiry. and consciousness: impact otr Indian ways of thinking and learning.

Unit lI: Traditional Sciences and Mathematics

Indian Contributions to Science: Aucient advancements in astronomy (Aryabhata-

Varahaurihira) and 9r;tallurgy; contributions to physics and chernistry.

Indian Mathematics: Developrrent of zero. decitnal systern, and algebra; contributions

of mathematicians like Brahmagupta, Bhaskaracharya.

Medicine and Healr,:h Systems: Ayurveda. Yoga. and Naturopathy as holistic health

systems- principles oi'wellness and their rnodern-day relevance.

a

a
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Unit III: Knolvledge in Arts, Architecture, and Literature

Indian Art and z\esthetics: Tradjtio:ral visual arls (painting. sculpture, crafts),
perfonring arts (music, dance). and the concept of Rasa.

Traditional Architecture: Temple architecture, urban planning in Indus Valley
Civilizarion, principl,:s of Vaastu Shastra.

Indian Classical Literature: Key texts in Sanskrit. Prakrit, and regional languages:
contributions of epics like the Mahabharata and Ramayana, Kalidasa's works. and

Sangam Jiterature..:'
!

flnit IV: Environmental Knowledge and Sustainabilitv Practices

EnvirorlmentaI Ethies in Indian Tradition: Philosophies ofecological balance in Vedic
texts. the concept of Prakliti and Panchabhutas (five elernents).

Traditional A.griculture and Water Management: Indigenous knowledge in
agriculture (crop dirersity. organic practices). rainwater harr,,esting. sustainable water
manageinent.

Contemporary Relevance: Application of traditional environrnental knowledge in
addressing :roderrr ecological challenges; promoting sustainable practices based on

traditional systenls.

t
Class Test: l0 Marks !

Asiignments/Frojects: l0 Nlarks (Choose any one)

l. Corrparative study of Indian and Western knov'4edge systems.

2. Field visit report on traditional water mal'ragement tecl')niques in a local area.

3. Reflective essay o11 tlre application of Ayun,edic prir.rciples in rnodern lrealth and

well;ress.

Suggested Reaciings

l. Chattopadliyaya. D. P. (2000)- History of'Science. Philosophy and Culture in Indian

Civilization. Neiv Delhi: Pearson.

2. Kapoor. N. (2006). Indian Fhilosophy and Envilonmental Conservation. Jaipur: Rawat

Publications.

i. I(urra:'. lt. (2002). Science and Technology in Ancient lndia. Delhi: Satguru.
.1. Mul,heL jee. S. 1:qO'-i ,. The Foundations ol Jndian l(nowledge. Varanasi: Bharatiya Vidya

'\l

Prakaslrln.

5. Rao. S. (2001). Ayurvedic Medicine in Ancient India. Nerv Delhi: National Book Trust.
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BED 0s (A/B)- I : F€ RrsuT

100 Gr6

sA€q

1. qT[{T Ti{4F q G.<lI qrS' erf,i oT 9n t-T I

2. qTqr +1 gz-+ guo TR-n+ii z;) qr+q 
r

1/3. rrqT {f}g) +1 Tfi.l.qqi qfu-qr .n qf+;'r 
t

4. qrqT d tqw dts a&t{eu o} rTTfl{r t

5. r{qsl rllqrl 4T4{ Tq dqc q{E-!. afl qqffr o'irdi or glq tqr I

o. got{. tfro q treqqd :tiqctsT .n-' qar € a-qrrf, 6{r{r q ffilT @l flq tlr I

z ffi qnlr ltrerur r.rr?"i d gqdq 6r grq iTrI
a. ft4 +1 ft':reii gs s{qr qrq-otro Rrer"r of *iRerM a1 grc irl I

e lTqzEqt. qldqf,q eiR {|dq grflst or ffiqq .[( o&Tr ftds Cs fu{I|tri o1 rrqg d
3t:HR 6tEqT I

10. gTqT 3ik siFaq d qq'q or q]r+ 
t

1i. ii-+ rrtrrT ta frhq s_cT 3n{ s'lt@Rtqi o) .drqqr 
t

12. qEt 3flT 
"alt| 

6J rqp"'rr gfrlqlfu q;gap 
I

i3. F* alsT firel"T i Eeo--+e crloi"Ti d q.rciRo .lqd|q z6l grq trT I

14. R-€ fteffi i leroq z; q6, 26;* gRI qIqT - el)Erq 6{{r.Tt
,t.. ftqFrFrlo w srdq-. qt qfteror or ssd elsq, gs q&s or ffiawr clai{r grsl RTerur q

s{ft1 sqdiftil qr lrlc 6tI t

for$ - qQTq

"* *1 1tror

. qrqr or ffio q{Fq (rpfqrdr n q"f {i?ra, rr< 1i-qn. dqi qTqq fa-qR o1 €fu d)

o +ttslfr oiq,+i d frflfl -
(o) rou, (u) raru. (1 .d-+ (ut or+q (er+t r dr'
(s) 'rlr +t 3rf>:qfb d qBqq (qtfu-o a fdfua)
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. ft-€ d fafaq yq=rrcicn 3nqrqt d 3rf,id ftfAq irm sqi 61 3ftqqq (qa d-qc,

rqlriTrfr-o, FrS, w orqffiq q.r, gTq=r, id-see, 3rfpf{flfl elR n rgw ffi or qrqffi

FF) |

qEqrq/qt*xqrsT d sq q ffi ftrer-r ol Rerfil I

F€r€ -E-dq ,
t. ftieq d r-6ia- rg'fti&r"r, qq Rrerol, qaqr firel"r. offi ptut, sqqr Rierq, eqroqvr

Rt+toT

. q$c RTs-oT. tfr-6 qu qtqfl, {f,r€'q}-dqT, E3+ vra drw+

. tztTql{ eSE .{rErRler.r dl tqrfr
o fti4q qc g;qR qie4dr d ffi flrqrr q{:rt{rrtd mqq- clffio, d-61@. rdg-1;fr,

ffr, q?rT{ .Frrs-d sF-arr oerfr

. qanq qBq.c tle ffiqr qqrqr< qr-qBad, erRFq-m gM. fa-flq{, {drfrfiR-m

fiRqr {tct adJi-q= fucq Ctj *<qnq' (qd ffRel) {-oH E}qr{d {-.{e,
gqTie, €-gffi, qrlT-nr't{'"''

t
r"d tqffql !

(r) fr=ft Rrerq \e qTqr sTq

. q+qrq i rqfuo- fidrnqr ftq (1?roftr), qddl*o etlrqq ftF) gq 3rF#a er5<er r

. rirET oT €ros - F.fr -oi dfffi \'q aqdmi. fl qqpfr 3ttaqq I

. P|< *irrn,- *iD. rrmr. qcqq, sq*rrl

(z) qeqoq +,1-< qroe rrrqfr 6l ffi-ur d-{ ffiqnT

(3t) qTd{qqt qcizrng dsiT rltdd g{dmi ot r{iot-g

(o) fr-<rc+o qfte]vr Sq €qqrccrffi fiTern'r eei. {qsq qEqcl qq sqff,T t

(e) weiR-o7 ,rarfr?F /s.@ qnqRo lrrs q{ qgis qrdqf,q \,q rqu wmff or ffiwr
!

F6r€ (E-gtD

r fr{ ftepi n teroe
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(3T) qqr frotrr @t q.rfr or fsm;q -sf,-d eiT {fit Wqrfiq 3rTqS Td'qto{, ra-tero=,
q5l Frqrc, qrd-qrf"ql 

t

(e) rltli 6r rqsq t+q{'il sr tTr+ sq-fi rtl-, t1f,rra{6 qt+, rtqfa.}fiTrem evq,

o@rTyhdnT @T frfa-d F{q sTa q5q qRffiq w"+ror qrd qe=I, dl{s (ua-{ g-d !€q,

+gfocw vr')
(tr) eH-'r (ft-anff, e+l+riarr 3ik 3teqqfi) 3n-{ furd

(4) 
'€r 

qr l=lqiuT \s rTflq-1

3l(l tch q e-q ch'l

., **^**n ,,o

llq'fu-m Ed fiq S Q a\:96 Jo

. rrzj sqi qa de- d {afrer nott ar frfuT Gtqrq ?FqqTI

. 3tq-i 3trl- qrE+ d fr.r r+^ai or st$ 6{ .€ qlqott qtq 6{d E\ Tm ffid n-qx oi
fu B.ilsr qa ol Rerftt i't

. urer or lllqr ffr€i Fdfr tFfrqEdi eir rrqtsrsn 4T 3ltq{rq ffiqq Vq ft<I{ d
scI{I | ,

- ^ t,.. qqq gwo 4 fr $i vanen (ofr-dr, @-€rfr. fr-qsT 3nft) d 3Tfifiqd E;r:) d q.r-6{sr

*i+n ergr?ui o fisresoi fu 3ri1-gld aEd ;-qqF I

o 3rrjfro oE qr $rl*.q?nx + .ofu@ 3TR Eftd w s'td-q tqx oqfl t

. g.ii eilr EH'i sniqQf qdi @t eqlq i REt gv fdd ftem +t di ..tftfrfuqi i-qR

otr
r H d r+n+ir w ea gft+or qqrr oi r

o {?=trre]zn e- ri qr?*n rlqq qqo) d ft_6rq A far q*x i qen REI"T d 3tftfi-ff

ffi ,Tq sqrq eir fu{fr ftPT€ e5<u o "ffi or qrsT qdeTUT Gi{ s=r+l er<-i-{A oT

3lsEI{F I

o sr{] -sr{:i d ei{ qhlt{ff faftre eSEls o e}.ri 6r rnql q{qq 3ir s{+1 crq]acfi 6T
\/

3lr4T{ I

. qa- cBfl3Ti i qorQro qq+eri 3rersl i€ sqqrdq rlrtr q @t gr+o) an siqqq

ffiqq siR s+o1 terFm ewq{l
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q<.f r-ar {* -
1. Xw Gn) q,rT (zorz) wlnw q ffiq d-srr{ erF€ rflrr<, 3TrryT t

z. .qFff. d red. (zooe) Q* .nsl firelor enrqrd qffiqrcJ, 3rFnT t

s. qtolq, g gRor< (zoro) ffi flr&rur-3Tft=Gi 3r{Trq' i4"s qrrfr qffil{], C ft-"d t

a. ttrbqr, !q cq d{ crrT {ftc.4 roez. englio fid fuewr frffi. EDqtlT, norer q(d 
t

5. dTEr qqq ffi. reso, R-fr frrer"T. €<r-,ff qfud:t=q, +{d t

a

o. eFf (sr.) ennqr (zq,rz,r "rnqT fd-grc oqT fui.ar"o" f?,q rlr-ff qk--daTq, cg ft-d t

z. erqf rq+r< firoq (zooz) ffi Rre"r. $rtB-.#llR, .r=s3{

e lirE d. errffi (zoor) fi=* Rmq, trs-r
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BED 05 (A/B)-II: {iq'flsRlsrrsrrq{

ei?F: -loo

ftar<Gqq,

qrcqrri qrqd 6qi e4ar: :

I . e+14 qrld]-qTlr{r, nrT:{AFi. Fi.4rfr{ vfi eaq;6q1

^ .!.-
2 . Frc tsrz:Trr4r-a. iT:Jffil .ir"r+q qrffi-d{'ri. Tf+E{€c r,ir{'. Flarq"Iaq. qitr.TP.?Il

: . iirna. ffi-Eqh-qfrElq-qrB?4-qTftGq{Mi !-,=qa{rd;'flI ilrqIl

,1 . qqsr.ffiret+i qry,a+q ffia,ogfffiari q"rFt{l

S. +ir7+wan+RG161qft-ar;il1:Esqllq qE-q=S{

6 . N E p- 2 O 2 C qTiiqftflqq'F <erm- :+"flfla qrF{Fq-EjlIq-Fr r$-im era-rr:1 t

r . frfterfq-raarori-3t +.<rferrfrn vur?cft TFf,r'Trqtr;q"q 9fis"qq lslasgl

a. q.iqr;n€. 
=r<t. 

,,{rqT,i.Tqrr.4T, ,;E4-Ee,q-:qTru1. {Tflr-lHFi-fi-irnTrqgeTfrI
ffi?i Ei-f,4-AlsTDr-qiep -f,{c6rq: : Ii'qTiqi "Tl

g . T€T{qrTil q'+rfi.',k+-qrz-ffi.?Fd-rq. 47,fi56 a Ftarqr

10. e@ire.rn"f ra+arF.dqr, . T"{zF"{Tg. qa[: (?itf,cta:). irrqrfrsT€TTKq: frfr'41:

Frapfi'+q' ar-qT:l

11. ftarqr-:n'+rfta-fr'ra'lqI. qaarft-Frzrurq. Tfr-dr-Cqiaqtqffi"{iq;nrBsrr.flr.r -
ftla-qTq' srfu rt fqlzr--E r

12. l]]qrRrr"TqftRraq?zrfi{-46fi141:. qqiq,. FFTliqs:. rl[ndrtr+l{:

Xararg.;tr{:. 
qtfudq-ft21. frfffiel r+r<q: 3{?rFll

13. TEf,diraE'.rqq]T-{ -fterE-€qql, qEairTTffiFB-{,r: st+;t-ftzIrr+rcc:
fr.draq1

9qrq*-qwqff !

(i) ccrq: €6'Tt: {{T-(fc}e'Tlqr: sllcIT(T:

. q.rffrF'tt!Tqr. +:i,. !ffitq?-iqr
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' +it1rF.ra.t-rtr,< :|rl =i.ra at

" E-qn-p{ q-;4ffi-, 16qfianurq: wqr, mfu. qqii. sf{Ar:i: ?t

. Z t s,11rcq-i rT€TnI . 31qf1a;f s'1i1qi ff ffi;r,1 q r+f+rq fl rifi -f,{r r

. rnqf+lr,ra-+r-{, qr7fr,4Eq, ag. q-&f. d q-|

(iD Rfrq; q+t€: *iq-eerqcqrc{frqc:fr{c: q

. qffirzr1:ifte.r+, - T;qzTRtqT:. qrrr+qRqa-ffifd,. a)-i-frfd,. qrr{r{-
'l-.----'1.1''1ld l4l )t 4l

. +ffirznqrrB qqq' (,Jtmclrtpr) TR"+r r

. {e1-ffi121ii ara6zTq- !ilEffiq. 4pqffffiq: 1

. trfitr: :Xe-qfri1ra*. eitffip*, rqfDra1or. qTfl.'rT qt

. q=Aaflglerrrt'x=-{Trf'trft-fi-fl iirrirq: q1wq+qqrr. t-:. f-plsrumqr:.
FGzqriqr'4 , qr

(iii) qfi-c {{rt' qra-*q,s cfo6-€tr{rdqr *flfd €qrh.q

------ 

- 

_:_ _. qrT,l .1l,llql'J,ti.17,t1l'{+'lt1D.t l4"Al.1l: Jieq l: -i I-:
. Nep-:ozo r.q$tr +E q' 

.-='lrnE-a rTf,q qir+m-elt.+rFre+ qranqcq @r
.'iilTn Ea q qT-, d-11q7 q'q Ci{-TRq"fl ,-qFRt

. vr6n'*vmi v'rlr* e{Tg a"{.I q"rzffiq-;rqr

' qaTr.'qTbflPT{;l-d-T am sr;qf}raflrqlq-fi':rl-qqq qzq -rs'fi{ 
qr

(i") +get: qdr€: {r?Rfq'tertqeqq+;iqr++rffi{'rqry

. qeflffi31i1r q,aSta,aqq q-.4l=':Fti:4 q -3fie{frfrI: qzrerRqT: r

. {FIIl{.{'-{sFfirtT: : FqFqi-.qfl. EqET{T.{fi. dfu. ftfu1 q qrdslRr

. rrn*=iqrqrq Ei FA"q a1Blq Tqrjr,trtam q fisrqnRr

1,.
. +detqftqq : h=iaFrei"t E;+tqin+er fr-.e-r;am q;irrirTFl q 3rElT.{t

. iffter+";rnri 5i Fia-lirra;r.rqmr: fi;q;61q14q1ffi1s; q1
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*qrtq1q.eTi{-{).

qffqn, ro err

qs6qf"q 1ftqftft+rq: ?ftsff): ro d6

ti) riqi-a ftfffi',+i +r gr+ +t nz,ftg frF{r qr6+s{i e#igr
(ii) TF d'fl-ag' Ta'r&lr+t€ =(.,m-giz-l-+Eft, 

ge+r&Fi fircrqqr'+{ r"r:r.1l
1;;;1 qrrrffi'. rfiqr. qqAsinr a 6*17'I q-r?,Tt>iq-.--ftrT qfisn .,n.irq{i

.t/q3q';{l
( iv) e+rii+'.nfc.tqpffieeErc qFdFa rnrr+q <+TTfu qftH q f,iar +arai

qa'q qfl]s1q:wan1 trrg1
tvl qr';d?-Tel1rT TFqI r{R a-r{+ (.Tfl. elTfii.Tfa:. qqqTffift=ffiq:.

qr-r,-urqqH r zqfu ,ir.rdqF-irfiii TjT I

(vi) Tqrr$-{Rranqi q-q-dq-rrri vtqrsqnrT n-ifhg raft a +""{ q-.rarrnq ffi +q
B{e--r-{+ frqrl

sqf q"e1 -
t. ffi qrorflq G alqrroq vd=qtgr (rggr) qrM' tqcd t

z. Brqr&. vrgirr. (rwz) s*p-c eorcx'r <pic ffit-0, {-$6qd rorqn. m.id.. z d-s

qIqR I !

s rt{.T i'an (rsoo). wdwrnro .Trsi RreioT, T$ fid, trorslq s{erlf i

4 T{FrqT, 3{R.C"{. (iee0) €-qo Rnw, 
"TefTd 

6Rqr{r eTF.q eror<q t

s. er+li, d. <rcfnill (zoor) iftrerRr-o +ner frfl-' " ffi ,rrqr q€ ft-fr r

o. erTd. d qiiiq. ,et3, rlllnffi qz-r fdfl{ fi=fr r-zr ero<fr

7. Mackey William Flancis. I-anguage Teaching" Analysis London. Longmans. Green &Co. Ltd.

8. Widdorvson. 11.G.. Teachirrg Language as Communication Oxfold. OHP
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B.Ed - 05 (A/B)-III: Pedagogy of English

MARKS:-100

Objectives -
Aftel cornpleting the course. the students will be able to:

1. Develop ar understanding olthe plinciples of English language teaching.

2. Acquire knorvledge olthe objectives ofteaching English as a second language

3. Develop theil orvn lingr[is:.ic, granrmatical and cot.nmuuicative competence.

4. Develop abiiitl,'to teach langr-rage skills such as listening. speaking. reading and writing and

irrtegrate 1l:Jr)l for (i)nln utticatir e purp.rses.

5. Acquire knou,ledge o1'difl'erent approaches and methods of teachirlg English as a second

language.

6. Plepare annual Plans. unit Plans and lesson plans of Englislt language.

7. Choose. prepare and use appropriate audio-visual teaching aids for ellective teaching

of English as a second Language.

8. Use various techniques of testing English as a second language.

9. Develop rernedial rnaterial and conduct remediai teaching.

\,

COTJRSE CON IENT

UNIT-I-FOUNDATION OF ENGLISH LANGUACE TEACHING

o Concept of language. language acquisition. language-learn ing.

. Forms of English- fbrma l. infbrmal, written and spoken

. Inrpoftance of teaching llnglish

. Principles ofsecond lanquage teaching

. Diflerence Lretween teaciling ofcontent based subjects and skill based subjects

UN IT.II.TEACHING OF E},IGLISH LANGUAGI] SKILI-S

. Objectives of teaching"E.nglislr language (a) Skill based- L.SRW

o Listening: ri) Concep! ot' listening in second Ianguage (ii) The phonetic elements involved in

listening a1 the receptive level (Monophthor.rgs. Diplrtlrongs. Consonants, pause, Juncture.
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Stress, Accent. Beai. l:tonation, Rhythrn) (iii) Listening skills and their sub-skills (iv)

Techn iques o1'teaching I stening.

. Speaking. ('oncept of sp,:aking in English as a second language. Phonetic transcription. Iise

of pronouncing dictionary, the phonetic elements involved in speaking at the Productive

level. Technique of teaching speaking skills and pronunciation practice and drills Ear

Training, Rcpetition. Dialogues and conversation.

. Reading skills: Concept of reading in second Ianguage Mechanics of reading (Eye span.

Pause. Fixations. Regfession and Speed). Types of reading: Skirnrning. Scanning. Silent
i,

leading. readirrg aloLrd- Irttensive reading, Extensive readins. Role oftext book'

. Writing Skills: Concept of writing in first language and tlre second language. Types of

colnposition- oral. writti:n, controlled, guided. contextualized and illtegrated composition:

Letters (Formal and lnfbrmal). fissay. Report, Telegram, E-mail, Notice. Pr6cis' Paragraplr,

Deve loping Stories. Noter naking. Correction of Written Work.

UNIT III METF{ODOLOHY AND PLANNING OF I]NGI-ISH LANGUACE

TEACHING

. Approaches. rnethods a;rd techniques. Whole language approach, Structulal- Situational

approach. Llomrnunicative approach. Task based approach, Eclectic apptoach, Direct

method, Biiingual Mefuod, Audio- lingual method. Group work and Drill technique, Study
\,

the above approaches E: methods in the light of -Psychological factors affecting second

lar.rguage learning. flnctions. Planning of Englisli language teaching. Annual plan. unit plan

and daily Icsson plan - Prose Lessons Contant analysis - Poetry lessons - Components ol

poetrl - The place of por:try teaching in school curriculum- Concept. aims and ob.iectives of

teaching poetly in secon,J language- Grammar Lessons-Planning for teaching Grammar and

usage sentence (Affirrnative- Negative. lnterrogative. Sirnple. Compound, Complex). Verb-

patterus, Question taq. Determiners- ModeL Auxiliaries. Tenses. InfirTitives. Gerunds, Phrasal

verbs and idiorns. Concord. AcLive and passive voice. Ditect and irrdirect speech.

Punctuations.

UNIT-IV-RESOURCES N ENGLISH LANGI]AGE TEACHING&ASSESSMENT AND

FVALIJAT ION IN ITbJC,LISH

. Concept an.l use of A.V. aids in rhe teaching o'r'English
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. Resources lbr Teaching and lealning English-l-ext books, work books. teacher's hand books,

charts. pictures. llash cards. flannel boald. tape-recorder. radio. OHP. substitution

tables,cotn puter,ne\ rspapers, magazines, brochures. biackboard, white board, Songs' Stories

and anecdoles, Languagr: laboratory and Langilage games. Use of cotnmunity resources and

media for language development,

Types of tests Achievernent test, Ploficiency test, Diagnostic test, Prognostic test. Testing

language sl<ills. Lexical and Structural itelns, Poelry and Grammar- Preparation of an

Achievement test. Concept and rreed of remedial teaching.
a

Internal Assessnreut i

I . Wlitten Tesut l0 marks

2. Assignrnent/ Project (One of the following) l0 rnarks

o Planning o1'l0 vocabuliuy building erercises and techniques to teach the students itl the

classroour.

o ldentification of learnirrg difficulties experienced by student teachers during teaching

practice

. Revierv oltwo alticles x:lated to teaching and learning ofEnglish from educationaljournals-

magazines or newspapeIs.

. Preparing an action plan fbr irnproving any of the following skills: r'eading skill. speakirtg

slirll. Irsle r:l-! slflll or: Cr,'atrve $fllrng.

SUGGESTED READINCS IO

l. Bansal. R.K. and Harrisln J.B. (1972): spoken Englrsh for lndia. Madras: Orient longtnan

L1d.

2. Baruah.'f.ll. (1985): The English teacher's handbooli, New Delhi: Sterling Publishing Pvt.

Lrd.

3. Blight and McGregor: Teaching English as Second language. Longman.

4. Brintorr. D. (2003). C,rntent-trased instruction. ln D. Nunan (Ed.), Practical English

Language 'l'eaching (pp. 199-22'+). New York: NicGraw Hill.

5. Brurnfit, C.J. ( l9B4)3 Communicative methcdology in language teaching. Cambridge:
\'

C.P.U.

6. Coilins Cobuild English Gratntrar (2000) Harper Collins PubLisher. lndia.
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7. F,lizabeth- M.E.S. (2010): Methods of Teaching English. Discoveri, Publishing House.

8. E,llis" Rod (2003). Task-based Language Learning and Teaching. Oxford. New York:

Oxford University Press. pp. 156-157..

9. Frost. Richard. (2006) ".A. Task-based Approach." British Council Teaching English.

10. Girnson A.Cl. (1980): A.n lntroduction to the pronunciation of english. London: Edward

Arr,old.

I I . Hornby. A.S. ( 1998): Grride to Patterns and LJsage in English O.U.P.

12. Lado. Roberl (1971): L,rnguage teaching. Ne'ar Delhi: Tata Mcgraw Hill Publishing house

Co. Ltd. 7

\,ll. Leech. Cecifiey arrd Sr:rrtvik. Jan (2000) Cornmunicative Grarnmar of English Carnbridge

C.P.U.

14. Palirval A.K. (2011): Methodology Of Teaching English As A Second Language. Kalpana

Publication.. .laiprrr'

. Paliwal. A.K.(201 I): A Hanbooh For Teacjers Of English. Kalpana Publications, Jaipur.
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tsED 05 (A/B)- IV: Urdu

I 00 : r-vs-.i-

J-Li..

<5 c:+l+ e J+E crl tL'.!L ,&J J !< cj.s- cr-.uS:

1..(J:*+^* $,qi+t ;3t 1t5 c_;tr.1.!J'9cF Lrt+j JrJt cji. J.blj: J iilr] JJt d,6Li: drl UJj.

2. .cr"j -fY o+ .r+t"J *f c.rl *t UJJ,S Jl"6 tl+ c;r.cle E dAL* uS r.? JJt ,J.IJS ..EtiJl .6L:- J,.a JlJl

J. .,.*\l\';s t u++e -f c,)i -.gl ggfiGJ ,*!.--rL ,,.. .,e j J tr"-,r.r: -rrr g5 Ot ,. j _r,r_,rl

4. Eb \1* + ,,sL J r.1j',-lr .tiE^,: #Lg JJt oL.j !.5+t JS JrJt crlr+ Llr gJ.19 JS dJrt ,.3-1 cr)tS 6"r+ .!l
'd

5. -6 oJ+-A LP1J.i1 -1jl J'bj .oi ,,* ir.l dr -.Ldl- JrJl J -s l-jJS : cF il\.a J,rt dJiaA J O1,.j:,1.
..r^.F!.rry

f. ,rrrr..uJ^ 3.rJl &r..4 ,a.g;19 *t e,6,.1ti )J, 4J4:a 4.rt+-\ 4 : ;j dJJi{ JS 6Jt-. .,s OL.j
.ri 23t .QsJ .t-iai

.llj* 13 cl_.r-rS

t dd_s I: JE 16; g;rr:ri ,rs p,;Jrj ,S !Lr,j 3ft)
!

- .,'.:11 .,pl LiiJl AJE ,&l gg. cJLE;n ,r+ :Ol_r.j _r,r-,;l

- .JlS ailr JJI ,!aLr,a _1; oJs^L- s, )l,lr: s.i!ri,.. ;.uaLL J jU) 3,fl

- c}'lt+ rcltiij cF Bt p.: J.U, rr r( t * 3s cau ..131 .b.EJ: ,otlJi ;s!! ,9,rr;r,. ,s ,lbi,Jt jJ _.pl crlJj- j*a 3,r_,7t

- c#6 *l .;lils{ -a,.3+Li.i .6j- e +Fl:3s Ol,.j :JllS ls JrJt Lr*a L&J"ti sS c$rt*. dqtt a JJt s&
.Ui c.r * ,-i., ,ri

,'.r, 11; "i# l6) al.,rL *t .s;:s; g;" cr-Jr: d crl,.j JrJl)

. - ."!'--E,jUJ 3.1 ..,j1 ,^r; 6 !i,-.;l c,L .-qj! i"*lJ ot;,. ,^.r,J:--,)nt.ri oi.6r+t! JlJt :43.l-JE JJt JCi ".L!i

- J +r-a:., qi* Jv S+La4 j albi::J1 +crj*!-,6jliJJl s.,,t.Ql :crri ^.{*.jr uS dis ujr JrJl
I "*ljll

- .sJ^e c'irs ss 4-irr |$ JS ojr-,;ta 1,5,-j#J JJt Jti.4g r jia g;r 3..r..1l :cr.. tp g5 cJ..j
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- &u;s o+rts d.d5l ;n,6_.pL.! 3,11 J4s -jlalJsoJlf#oL'.jJJl Je 6iiL3i:Jl^r.i*l ls +rl

'uJs

5$llt: r:g( l6) iF+-6j'jl -jr-31 ;Jl ,-J.l-j .r;l-a!.;a 
-,-r^,g! 311)

-.JS,.at J.JLi,ijl J.lt3-c 2..rgs!-. *ili& 1J-lr't4i Jr.jl :Jil)i tS +uaj JJI ,rL4i

- .dL.ti.t K 6!1 u*Js -fqr 4l ,$!-2G.ia; ,cc.dG :c!il*J 4s jlA+ Jfl

- .Jr ..r ',1 ll o.#l {rs -d5i- dL.j Jl .6lil ltv gl , rl3.o ,sl .Jil*J L-+ .,jJ. :G t*,Si.er e,r.r--,;Ji 3fl

- JJ..! ,riGl -f J-9J"t &S- ;r .J,r-.1 ,J / -,f t:s; -#.*l.l ,-4.t;- P -o.ii.q ;pj.r u,}5 Jrrl Fl+'I
'/\a)42ao'a3-a

--jigi 16y c6# JJI .6;.'j; L,y crL.j JtJl :eJb enJ:)

- s^P -.rrt , r5..11-):r ,urtr.j JJ*,.i+ ,cLe d$S-i s,a:f,ji ^-,a)i -.gl cfIS-A c! J:fl :dJisi cr*4..i,ji
.r..j

- ts,..)+.r!- a-r-..;ri.13l ,# ,.El-!ll ,J^ilJ,< F UJs dJi,i,:YlJr cre-r-ir".,r:1 Fl* :U..;S rls d*.,S e;,6+I
..t+ r;1 clb

- ...Le o.S-r -;; ,e;iaa ,pl 7)'.al;jl ,.rJl-& .,5 rjJrldi .,s Ol',.j ele :i!rl C !s-.;t$ JJI ^tii lS s.Lli;

- !. t..,r (J+i,3! d*J* yl tl_1\ 6:4.jJ-+rirJg sS cfj sF Or.,.j:L,,:i.! J:.j4, JJI ,.31J:li

: .+j:
\,

c14:6*.in dilr rj."l*) t-t ,;1 n1

1. Ji .10 :rlr'r^l s'i3-r!l

2. cy.S_:U ! 0 _ (er_S ,_r. LiJrit ll ._S+l .,,r5) :u"iS++Jj"/Lyi.i"nLt

- .r_r;ta 
^r.3,,a.ia 

ts 
"+* 4 4 ;W- Cf l; fa e_r3-,rs 31t

- ,cr.-S ,,.i'>. 
^s_r.+. 

1S J.,,U: liij" ,i.la J J cruS 3r_,rt

- .c'.--S ttr 1$ . a.g.a {ril$+l ,-r.il j_gi j-5 jJSy 
"+gu + c.r+-,r1.,,. 15}Jsi JJI #

t
::rr t Jl3o.

L .c,"Jl.i l.r,l+ Jfi:6J+Jt ;r,!.1 ,r.3.g,g.1r; g5 OLj JrJl .(2019) .cra'l ,13e3JG
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2. .cr*,,4,i13;3r 3-.29i-61 ;r.rl.f -Utl+ +.,,g'L J Ot+.r 6..;,ujr 35 3r-.ll '(2022) Ll 'l+l

3. .j-*iS J--r:++ :.rs!..5+jsu ++ cr. o+r$ cF (jt.,j 311 .(2018) 4+l ,rsde

+. .s-;s ej C:n^j dj,ii .(2005) -G i at u4 Lrt (NCF).; Ji .3l s- eEr :C.t ,l '

g. .ji"'s rts 6t-,1 :"13J 4+ 'or!.i '13t 
c;L.a.i 3.!l -rl J yr-, *N lLi-3$.(2021) al ,gti'
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BED 05 (A/B)-V: Pedagogy of Rajasthani

Marks:100

Course Objectives:

By the end ofthis course, stu dent-teachers will be able to:

l. Understand the importance olRa-jasthani language and culture in education.
2. Develop effective pe<iagogical strategies for teaching Rajasthani language.

3. Promote the preservation of Rajasthani literature. folklore, and traditional fonns of
expression-

4. Enhance students'shiils in reading. writing. speahing. and listening in Rajasthani.
5. Foster an appr-eciati;n tbl the divelsity and iichness of Rajastbani linguistic heritage.

Course Content \'

Unit X: Introduction to Ra.j:rsthani Language and its Role in Education

. Overview of Rajasthani Language: History, origin. and development of the Rajasthani
languagc. Ilrpoftance of Ra.jasthani in the socio-cultural context of Rajasthan-

u Rajasthani Dialects: Study of ma.ior dialects such as Marwari. Mewar i, Dhundhari^ ar,d

theil cdr cational sign ficarrcc.
e Linguistic Features of Rajasthani: Phonetics, grammar, syntax. and vocabulary.
o Role of Rajasthani in Education: Contribution of Rajasthani to regional identity and

culture. lmpoftance o-- preserving and promoting the language in educational settings.

Unit II: Pedagogical Approaches for Teaching Raiasthani

e Methods of Teaching Rajasthani: Tladitic,nal methods (oral trad itions, folk tales, songs.
and poetrl) and rfioCenr urethods (audio-r,isual aids. storytelling, and project-based
learningt. \'

o Skills in Rajasthani Language: Techniques to develop speaking. listening. reading. and

rvriting:liills in Rr.iasLhan i.

e Listening: Exposule to Rajasthani songs, I'clk tales. and regional nanatives.
. Speaking: Pronuncialion. cor.rversation. and public speaking skills in Rajasthani.

" Reading: Intloduction to Rajasthani literature. folklore. and traditional texts.
e Writing: Development of rvriting skills through creative wliting. essays- and shorl

stor ies.

. lntegrating Cultural Context: Teachir.rg Rajasthani in connection with the cultural
practices. festivals. and traditions of Rajasthan.

Unit III: Teaching Rajasthani Literature and Folklore

e Introduction to Raj'rsthani Literature: Key works- authors. and poets of Rajastlrani

literature such as N{er:rabai. l{anhaiya Lal Sethia, aud otl'lers. Sttidy of different genres:

poetry. prose. and $ia:na.
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. Folk Literature: Ralasthani folk tales. ballads, and songs. Their role in shaping the

cultural and moraL values ofsociety.
e Teaching Strategies for Rajasthani Litei'ature: Approaches to teaching literature in

schools. including litemry analysis. discussions. and creative expression.

. Incorporating Locai Traditions: Using regional festivals, rituals, and art foms to

enhance the understanding olRajasthani literature.

Unif IV: Assessment, Evaluation, and Challenges in Teaching Rajasthani

e Assessment of Language Skills: Designing assessments for listening, speaking, reading.

and u'riting in Ra.iast:rani- Methods of evaiuating students' understanding of Ra.iasthani

Ianguage and culture.
. Challenges in Teaoching Rajasthani: Overconring barriers in promoting Rajasthani in

urban schools, b{rlnlinS dialect valiations. and addressing language divelsity in the

classtootn.

" Role of Technology in Teaching Rajasthani: Using rnullimedia tools. onliue resources.

and digital platforrns to teach Rajasthani language and literature effectively.

" Promoting Cultural Fride through Rajasthani Language: Encouraging students to

appreciate and take pride in tlreil cultural heritage through language teaching.

Tntern al Assessment

Written Test: l0 Marks

Assignments/Projects (Choose one): l 0 Marks

c Prepare a lesson plan lor teaching a Rajasthani fblk tale or poetry in class.

. Design a projectbascd learning module on Raiasthani language and culture, including
practical activities. 

"o Create rn interact\le session using Rajasthani foll< rnusic and stories to teacir language

sl, ills.
o Conduct a survey on the use and understanding of Rajasthani in local schools and analyze

its findir:gs.

Suggested Readings

l. Jain. R. (2010). Ra.ias'hani Language and Literature. Ra.jasthan Hindi Granth Academy.

2. Shanna, M. (2015). Teaching Rajasthani in Schools: A Pedagogical Approach. Rajasthan

Educational Publishets.
3. Mehta. S. (2018). Rajrrsthani Follt Literature: A Stud),. Prakashan Sansthatr.

4. Sharma. R.. K. (2017). lntrodr-rction to Rajasthani Linguistics. Rajasthan University Press.

5. Nahar, l(. L. (2019). Modern Rajasthani Language Teaching Methods. Ra.iasthani

Acadeurl .
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BED 05 (A/B)-VI: Pcdagogv of Music

Marks:100

0bjectives

After cornpleting the course. the students will be able to:

l. Understand the fundam,:ntals of music as an aft form. its place in education, and its
significance in cultural aiid emotional development.

2. Develop an awareness of the theoretical aspects of Indian classical, foll<, and popular rrusic.
3. Use different teaching rrethods and approaches suitable for music education at various

levels. :
\r4. Foster creativity. r'hyrllm c skills. and rnusical appreciation among learners.

5. lntegrate rnusic rvith otl.re r disciplines and appl\1 ICT for enhar.rcing music education.
6. Develop. intplement. and assess lesson plans that encourage pafticipation, musical literacy.

ar,.d expression.

Course Con ten t

Unit I: Foundafions of h,Iusic and Music Education (16 Hours)

Concept of Music F,ducation: Significante of nrusic in holistic developnrent-social.
ernol ionr l. arrd cLrlturrrldilnensiulls.

Types of Music: Intr()duction to Indian classical. fblk, and popular music: understanding
tlre lrasits ol'Hirrdust:lti arrd Calnatic slstells.
Aims of Teaching1\4.usic in Schools: Ob.jectives, scope. and impact of rnusic education
at elemeltary and lec-rndarl' levels.

Basic Elements of ll4usic: Rhythm. nelody, Jrarmony, tempo. dynamics, and timbre;
notation systelns in Indian and Western mr.rsic traditions.

Unit II: Methocts and Techniques in Music Education (16 Hours)

. Approaches in Music Pedagogv: Traditional. Kodrlly. Orfi and Dalcroze methods for'
teaching nrusic at difi:r'ent stages.

" Teaching Music Theory and Practice: Techniques for teaching notation, rhythrn-
scales. and basic instrrrments.

o Lesson Planning in Music: Cor.nponents of an effective music lesson plan. including
war:m-up. mair activity. and assessment.

o Use of Folk and Reg;onal Music: lncorporating local and fblk music to promote culiural
diversitv and relevahce in music educatior.r--\
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Unit III: Resources and Integration of ICT in Music Education (16 Hours)

Resources for Music Education: Use of instruments. audio-visual aids- recordings. and

online music plalforrls.
ICT in Music Teaching: titilizing digital tools. apps for rnusic learning (e.g..

GarageBand. Noteflight). and integratir.rg audio-visual elernents in lessons.

Interdisciplinarv- l,inks: Connecting rnusic rvith other subjects like language.

mathernatics. arrd sor ial studies.

lnclusive Music Education: Adapting music instruction for diverse learners, including
students with special needs.

t
Unit trV: Assessment an{ Evaluation in Music Education (16 Hours)

. Assessment in Music Educafion: Foi'rnative and summative assessment rnethods

suitable fbr music (e.9., perfbrmance. composition. listening tests).

. Evaluating Musical Sliills: Tools to assess vocal and instrumental sl<i11s. rhyhrn, pitch

accurac\. ald rn us ica I explessiorr.
. Feedback and Reflective Practice: Strategies lor providing constructive feedback and

encouraging sell-assessment.
r Developing Renredial Measures: Techniques fbr addressing common challenges in

lealrrin-t music. including rhythm and pitclr cor[ection-

Internal Assessment)

Written Test: I 0 Marks .
\,

Assign nrents/Projects: {Ch',o5e an\ or'rc)- l0 Ma|1.,s

. Create a lesson plan Jbr a music session focusing on rhythrn and melody.

. Prepare a portfolio of nrusic resources (instrun'lents. rnultimedia) for classroorn teaching.

. Design an activit), thzrt integrates folk rnr"rsic with a lesson in social studies ol language.

References

l. Singh. B. (2020). Foundations of Music Education. Ner.v Delhi: Prakasl.ran Publishers.

2. Patel. R. (201 9). Teaching Music in Schools: Theory and Practice. MurnLrai: Harrnony

PublicatiorTs.

3. l'agore. R. (2018). Introduction to lndian Cllassical trlusic fbl Educators. Kolkata: Tagore

Press-
t
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\,
4. NCERT. (20()5). Natioriat Curriculum Framewolk (NCI:). New Delhi: NCERT.

5. Rao. S. (2021). Music and Pedagogy: An lndian Perspective. Chennai: Sangeet Publications.
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BED 05 (A1B)-VII: Pedagog-v of tsook Keeping

Marks:100

Objectives

After cornpleting the course. the students will be able to:

l. Conrpreher.rd the deflnrtion, nature, and scope of Book Keeping in order to effectively

introduce Lhese concepts to students.

2. Articulate tlie objectivcs and aitns of teachirtg Book Keeping r:sing Blootn's Taxonomy.

helping prospective teachers design clear. measurable leatning goals.

3. Recognize and apply interdisc ipIirT ary conucctions between Book Keeping and subjects

like AccoLrnting. Fi:rauce. Econonrics. and Business Studies. enabling integrated teaching.

4. Understand curriculutn developtnent objectives irr Book Keepirrg ar.rd design relevant'

engaging lcsson plarlf t.rat ali-rrr rriih NtP-1010 standards.

5. Appll plinciples ftir' --onstructing a competency-based curriculum in Book Keeping.

ensuring students moet NEP-2020 educational standards and global competency

flarneworks-
6. Cornpare indian and gbbal Booli Keeping cttrricula. helping prospective teachers develop

adaptable and outcome-based teaclring approaches.

7. Master plinciples and techniques for effective unit and lesson planning in Bool< Keelring.

pronrotin g c Iassroorn organ izatiot.t and effi ciency-

8. Iutegrate ICT and digital tools (e.g.. acccunting softwate. Coogle Classroom. vittual

resources- and multirnr:dia) into Book Keepirrg instruction to enhance modern teaching

techn iques.

9. Create and evaluate teaching aids like financial statements, charts, and digital sirnulatior, s

to enrich the learning e>lperience for students.

10. Evaluate Ilook Keepini: textbooks based on criteria like quality. relevance, and alignrnent

uith gl,-'brl best practlc -'s. aiding inlorrned terithook selection.

11. ldentify the essentia\l rolcs and qualities of Book Keeping teachers in a globalized worlcl.

preparing teachers to nrvigate contemporaly cducational challenges.

12. Inrplenrent diverse teaching rrethods. including direct instruction, problem-solv ing.

collabolative leaming- rrnd inquiry-based leaniing. equipping future teachers with a variety

of instructional strategics.

13. Apply inclusive and culturally r:esponsive teaching strategies in Book Keeping. promotil'Ig

equitl" and diversitl in the classroorr.

14. Undelstand modern assessment and evaluation rnethods in Book Keeping, enabling firture

teaclrers to design and i:nplement effective evaluatiot.l strategies.

15. Design ef'lective assessment tools like blueprints and rubrics. helping prospective teachers

measure aird impl ove sludent learning outconres.
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Course Con tent: .'
\'

Unit I: Introduction to Book Keeping Education

o Definition. Meaning. Nature. and Scope of Book Keeping in a Global Context
. Objectives and Airns of Teaching Book Keeping (Using Bloom's Taxonomy)
. Integration with Otlier Disciplines: Accounting. Finance. Business Studies, and

Economics
. Book Keeping in the 2lst Century: Digiral Literacy. Financial Literacy, and Etirical

Practices in Accor"Lnling

. Utilizing Local Rescurces: Recognizing the importance of local resources (e.g.-

cotnmunitv businesses, local financial institutions. and real-world accounting practices) in
enhancing the teaching and leaming of Book l{eeping.

Unit lI: Pedagagical Methods and Techniques

. Micro Teaching: Plactice and refine specific teaching skills in a controlled environment.
Introduce jbundational concepts tlirough lectures.

. Storytelling: Eligage studenrs with real-rvolld financial scenarios and historical
developments in accounting.

. Problem Solving: Devclop critical thinking shills by addressing rea[-q'orld financial issues

and accotr rtirrg d ilernrni rs.

. Socialized Recitation: Prornote collaborative lealning and group discussion about

bookkeeping plinciples and practices.

. Collaborarive Learning: Foster teamwork and peer interaction through group pro-iects and

discussion, nn fi rrarrc ial topics.
. Inquiry-Based Learning: Encourage explolation ofbookkeeping concepts through guided

qLrestion5 iirld han(ls-on actir iti.'s.
o lntegrating I-ocal Resources: Utilize local businesses and flnancial institutions to enhance

collahoratir e and inqiil y-based learning, rnal<ing content relevant and engaging.
\1. Team Terching: (olleborate u,ith peers to deliver lessons- fostering a multifaceted

learning experience in a:counling education.

Unit III: Cun-iculum Desigrr and Educational Resources

Concept and Objectives of Curriculurn Developrnent in Book Keeping

Prir.rciples 1br Constructing a Clompetency-Based Curriculutn Aligned with NEP-2020

Cornparatile Analysis of Indian and Global Book Keeping Curricula

Developing Outcome-Orienied and Contextual Curricula for Diverse Classrooms in Book

Keeping

Principles and Techniques for Unit and Lesson Plannirig in Book Keeping

Integration of ICT and Digital Tools: I-learning Platforms, Accounting Softu,are.

Multirnedir. and OERs
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Selection and Evaluition of Book Keeping Textbooks: Criteria. Quality. and Global Best

Practices

Unit IV: Assessment, Pr:ofessional Development, and Research

. Modern Concepts of Assessment and Evaluatlon ir.r Book Keeping

. Designing Effective Assessment Tools: Blueprints and Rubrics for Book Keeping

. Types of Evaluation: Formative. Summative. and Authentic Assessments in Book

Keeping Education
. Essential Qualities and Role of Book Keeping Teachers in a Globalized World
o Techniquos: Simulatic,n. Case Studies, Role Plays, and Field-Based Learning in Book

Keeping

. Strategies tbr Inclusive and Cultulally Responsive Teaching in Book Keeping

o Action Research: Developing and Implementing Action Research Pro-iects to Assess atrd

Enhance Book Keepigg Teaching Practices

. Reflectii'e PracticeQ erird Continuous Proiessional Development for Book Keeping

Educators

fnternal Assessnnent)

1. Written Test: I 0 Marks
2. Assignmen ts./Projects: (Choose any one) - I0 Marks

i. Develop a resource file containing teaching aids sucl.r as financial statements, ledgers,

softrn,are tools. antl visual aids.

li. Analyze Book Kerping textbool<s using a set olevaluation criteria.

iii. Design a unit plan based on competency-based learning in Book Keeping.

iv. Develop an assessment tool (r'ubric or blueprint) for a specific Book Keeping lesson.

v. Engage in action research based on classroorr observations in Book Keeping-
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BED 05 (A/B)-VIII: Pedagogy of Commerce Practice
:

Marks: 100

Objectives:

After completing the course. the students will be able to:

. Define CommeLce Prac:tice aird explain its nalure, scope, and significance.
o Articulate tl.re objectivr's and aims of teaching Commerce Plactice in secondary education.

. Recognizc the interccnnections befiveen Cornmelce and subjects such as Economics.

Business Studies. Accc,unting. and Infomation Teclrnology.
o Understand the plincipies of curriculurn development in Commerce Practice.

. Apply these principles. in designir,g a competency-based curriculum aligned with NEP-
2020.

. Derelop.flcctire lcs.it n plan:. unit plans. arrd schenres ol'uork lol Cornrnercc Placticc.

. ldentifi arrd irrplernbn. appropriate teaching nrethods fbr Commerce Practice. such as case

studies. sim Lrlations. ard project-based learn i;l g.

. Use ICT and digital tools in teachirrg Comrnerce Practice, integrating accounting software.
e-colnmerce platforrns. and v irtual sir:ulations.

o Understand modern assessment techniques specific to Commerce Practice.
. Design elTective evaluation tools including rublics. projects. practical assessments. and

husiness p lan er alLratiorrs.

Course Content

Unit I: Introcluction to Commerce Education

. Definition- Meaning. Nature. and Scope of Cornmerce and Conrmerce Practice

. Objectives and Impoftance of Teaching Comrrerce Fractice in Scliools

. Role of Commerce irr"the School Culriculum and lts Relevance in Practical Life

. fntegration of Comuler,;e with Economics. Business Studies- and hrfbrmation Technology

. Use of [-ocal Resources: [ncorporating local businesses, case studies. and real-life
colnlrerce practices int..) teaching

Unit II: Teaching Methods and Techniques in Commerce Practice

Micro Teaching: Praclicir.rg core teaching skills in a controlled settir.rg.

Case Studies: Anall"zing real-life business and cornmerce cases for educational purposes.

Project-Based Learning: Engaging student:i in hands-on projects related to business and

comlrerce.
Simulation Method: Using simulations tbr understanding business processes and

transactior.ls.
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. Problem-Solving Method: Developing criiical thinl<ing and decision-making through

commercial challeng*.
. Digital Learning: lhte;grating ICT tools, e-cou'rmerce platforms, and business simulations

into teaching.

Unit III: Curriculum Design and Resource Development for Commerce Practice

. Principles of Curriculur.r.r Developrnent in Commerce Practice

o Competency-Based Curriculum Aligned with NEP-2020
. Lesson PJanning, Unit I!lanning. and Yearly ('uniculurn Design for Commerce Educatiorr

o f)evelopment ofTeaching Resources: Case Studies. Business Plans. Financial Documents.

and Marl<et Analysis Tools
. Use of IC I in Cornme.rce: Di,gital marketing, e-corrmerce, and accounting software fcrr

educational pril'poses

Unit IV: Assessment, Evaluation, and Frofessional Development

Modern Clncepts of Assessment in Commerce Practice

Desigr.ring EfTectivd [.va[ration Tools: Rubrics. Bttsiness Simr-rlations. and Practica]

Assessn.re!rts

Types olEValuation: Forurative. Summative. attd Authentic Assessn'Ients in Commerce

Action Researclt in Clmmerce Education: Inrplenrenting research projects to enhance

teach ing methods

Reflective Practices anC Cot'ttiuuous Professional Developrnent foi Commerce Teachers:

Workslrops, training- and professional [eaming comurunities

Publishing Researclr Articles: Engaging in research and submitting articles on Commerce

education io acade rnic -jcumals

Internal Assessrnent)
l. Written Test: I 0 Marks
2. Assignments./Projects: (Choose any one) - 1 0 Marl<s

:
t,

1. Derelop a dutailed les{on plan on introducing e-conlrnerce and its rclevance in the modern

economy.

2. Conduct a case studl'' anal; sis of a local business s rnarketing strategy.

3. Desigr.r a ploject on cleating a busiuess plan for a small-scale staft-up.

4. Create a s imulation-based ,rctivity for teaching stock tnarket operations.

5. Develop a digital resor.lrce (e.g.. a video or tutorial) fol teaching digital mar:keting concepts'

6. Conduct classroorn observatioir and document a repoft on teaching strategies used in

Commerce education.
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EED 05 (A/B)-IX: Pedagogy of History

Marks:100

Objectives:

After completing the course. the students will be able to:

Compr-ehend the definiticn, nature. and scope of History as a discipline.

Afiiculate the ob.jectives and aims of teaching Histoly, using Bloom's Taxonomy to lrame
educational goals.

Recognize the irlterdisc rplinary nature of History with subjects like Geography. Political
Science. Econonrics. Sot:iologrv. and Archaeology-

Understaud tl're coucept irnd objcctives of curriculunr development in History.

Apply principles fol constructing a competerlcy-based curriculum aligned with NEP-2020.

Conduct cornparative analyses of Indian and global l-listory curricula, developing outcome-

oriented History curr\cula for divelse classrooms.

Master priuciples and ter:hniques for effective irnit and lesson planning in Histor1,.

Integrate ICT and digitel tools. including e-learning platforms. virtual museums, archives.

ru.rultimedia. and siurulations.

Develop and evalualc teeching resources such as tirnelines- historical tnaps, primary source

doculnents. and models.

Select and evaluate Histoq/ tertbooks based on criteria. quality- and global best practices.

Identify the essential que.lities and roles of Hisrory teachers in a globalized world.
Ernploy vai'ious teaching rnethods- including dilect instluction. storytelling- inquiry-based
learning. pr:oblern-solving- micro-teaching. anci sirnulations.

Utilize case studies, hislorical investigations. and tleid trips to engage students in learning
H istorl'.
Apply strategies fbl inchrsive and culturally responsive teaching.

Understand rrodern concepts olassessment ancl evaluation ir.r Historl.
Desicn ellectir e rss"s€,.enr tools. includinc hlueplints arrd lubrics.
Tdentifl and difTele\rtiirte between various types of evaluatior.r methods (fbrmative.
summative. and aulhenti'l assessments ).

Course Content

Unil I: lntrodurtion to Hist,)ry Education

Definition. Meaning- Nar:ure. and Scope of History as a discipline.

Ob.iectives and Aims of 'feaching Historl' qri1l1 Bloom's Taxonomy.

lnterdisciplinary Nature of History: flonnections with Geography. Political Science,

Economics. Sociology. and Archaeology.
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History in the 2lst Centurv: Global Citizenship. Heritage Education, and Sustainable

Development.

Utilizing Local Histqrical Resources: Enhancing l-listory education through community
historl. local arlilacth a rd alclrives.

Unit II: Teaching Methods and Techniques in History

. Micro Teaching: Practicing specific teaching skills in History.

. Direct Instruction: Intlcducing foundational iristorical concepts.

. Storytelling: Engaging rtudents with historical events and narratives.

. Problem Solving: Encouraging cr itical thirrking through historical investigations.

. Socialized Recitation: Collaborative leamilrg thlougl, gr oup discussion.

. Inquir!'-Based Learning: Promoting exploration of historical questions.

. Collaborative Learning: Peer interactior.r to explore l.ristorical themes.

. Team Teaching: Clollab,orative Iesson deliverv {br deeper Iearning experiences.

Unit III: Curriculum Design and Educational Resources in History

. Cloncept and Objectivq of Curriculum Development in History.

. Pri:rciples for Cionst[ucting Cornpetency-Baseci History Curriculutn Aligned with NEP-
2020.

. Conrparatir'e Anall sis o.i Indian and Global Flistory Curricula.
e Developing Outcotle -Oi'ie nted and Contextuai Curricula for Diverse Classrooms.
. Ptinciples and Techniqu,:s for Unit and Lesson Planniug in History.
. Integratior'I of ICT'and Digital Tools: Virtual Museums, Historical Sirnulations, Archires.

Multirnedia.
o Selection znd Evaluation of History Textbocks: Criteria. Quality. and Best Practices.

Unit IV: Assessment, Pedagogical Approaches, and Professional Development

Modern Concepts of Assessnrent and Evaluation in History.
Designing Effective Assessment Tools: Blueprints and Rr"Lbrics.

Evaluation Methods: Forrnative. Sumrnative, and Authentic Assessments in History.

Essential Qualities and F.ole of History Teaclrers irr a Globalized World.

Techniques: Simulaqion, Case Studies. Role Plays. and Field-Based Leartring.

Action Research: Condecting action research to improve teaching p|actices in History.

Reflective Practices and Continuous Professional Development for History Educators.

Research and Article Publication: Engaging in research projects and publishing articles

on historicaL education aird issucs.

Internal Assess rnent)
l. Written Test: l0 Marhs
2. Assign men ts/Projects: (Choose any one) - l0 Marks
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Develop leaclring aids such as maps, tirnelines. r:rodels. and charts relevant to history

topics. focusing on both local and global historical contexts. Evaluate their effectiveness

through a small classroorn expcritnertt.

Conducr r histolicEl Iield risit (e.-e.. Iocal historical sites or museums) and prepare a

detailed r':port on h6l this can be used as a teaching resource. Create a learning module

based on the visit, linking ilto the liistory curticulum.

Analyze :ur existing lJistorl, curriculum (state. national, or international) and suggest

improvenrents. Develc,p a competency-based cuniculum for a specific history topic.
aligning it u'ith NEP-2t)20 guidelines.

Conduct an actiou research project on a teaching method. strategy. or challenge in history
education. For erainplc- you could explore the impact of using local historical resources in
classroor.r'; teaching or assess the outcornes of inquirl'-based learning in history.
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BED 05 (A/B)-X: Pedagogy of Civics

Marks:100

Ot'jectives:

After completing the course. the students will be able to:

. Comprehend the deflnit.ion- nature, and scope of Civics.

. Afticulate the ob.iectives and aims of teaching Civics rvithin democratic education and

citizenship developnrer';t.
. Understand the concepl and olr-iectives of culriculum developnent in Civics.
. Apply principles {br co,rstrucLing a competerlcy-based curriculum aligned with NEP-2020.
o CondLrct comparative analyses of Civics cuLricula at the national and global levels.

. Master priliciples and tt:chniques for elfective lesson planning in Civics.

. lntegrate ICT and digital tools in teacl.rir.rg, i:rcluding e-learning platforms and nrultimedia
I esoufces.

o Select and evaluate C,ivics textLrooks based on specific criteria and quality.
o Ider,tily tire essenrihl qualities ol Civics tcachers and tlreir loles in prornoting active

citizenship.
. Errploy various leaching rnethods, such as case studies, role plays, group discussions.

debates, and sim u latio:rs.
. Appl.v strategies fbr inclusive. inquiry-based. and culturally responsive teaching.
o Understaud modern cohcepts of assessment and evaluatiorr in Civics.
. Design efl'ective assessrrent tools. including [rlueprir;ts and rubrics.
. Identify tlpes ofevaluations. ir.rcluding lormative. summative, and authentic assessments.

Course Contenf

Unit I: Introduction to Civics Education

. Deflnition. Nature. and Scope of Civics.

. Objectives and Aims"ol Teaching Civics in the context of a democratic society.
o hnportanc.' of Cir ic1 Education in promoting citizensl, ip and democratic values.

o lntegratiorl of Civics u itli related disciplines such as Political Science. Histor'1,. and Social

Studies.

Unit II: Teaching Methods and Techniques

Direct Instruction and Group Discussions: Engaging students in debates, role plays- and

case studies,

Inquiry-Eased Learning: Encouraging critical thinking and exploration of Civics

concepts.

Use of sirnulations. mo':k palliaments. and elcctions to teach democratic principles.
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. Micro Teaching and Teatn Teaching for refining teaching skills-

. Storytelling and problern-solving approaches to highlight civic duties and ethical issues.

Unit III: Curriculum Development and Educational Resources

t
o Concept and Objectifies of Curriculum Development in Civics.

. Principles for constructing competency-based Civics curricula aligned with NEP-2020.

o Designing lesson and unit plans focused on real-world application and active citizenship.

. Llse of lC f and digital :esources (e-learning platforms. videos, etc.) in Civics edr.tcation.

. Criteria for selecting ar:d evaLuating Civics tertbooks'

Unit IV: Assessment and Professional Developrnent

Modern Concepts of Assessmeut and Evaluation in Civics.

Designing Assessment Tools: Blueprints and Rubrics.

Types of Livaluatious: []ormalive. Summative. and Authentic Assessments.

R.ole of C ivics teachers in a globalized and dcrnoct'atic world.

Action Researcll: Cor.ducting t esearcl] ot.t civic e ducation and reflecting on teachit'tg

nracticcs.
Reflective Practices atr,l ConLinuoLrs Professional Developnrent for Civics educators.

!

Internal Assessment

1. Internal Test: l0 Marl<s

2. Assignments/Projects: (('hoose any one) - l0 N4arks

l. Develop a teaching aid (sr,,ch as a rnodel or infographic) to demonstrate a key topic

3. Conduct au analysis ofthe Civics curriculunr fbllowed in a school and suggest irnprovements.

3. Conduct a rnock election or parliament i:r the classroorn and rellect on its efTectivettess-

4. Engage in a classroom observation c1- Civics tea Engage iu a classrootn observation of Civics

teaching and provide a critical reflection
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SEf i 05 {,.\/B}-}if : Fedag,rgv of Soeiai Stiidies

N.'[arks:100
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' i)r'ilcrpl*s li,-i: ('r.:;'':;lrirctir,g a { li:ri:ctenct -lSased Cltliicultttn.'\1igrtc'"l *ith l\tiP-2020
o (.'o:niraiillr\ a Aral;:is rf lldii.rn a:rcl (lkrbal Sr)cial SlLrdies Cr:trict:ll
o ili:r'aiclii 

-r 
()L,1.ai;i.-{ ri-;eirlcri i:rci {'r-t.lt,:rtLlti flu;ricula 1l;i Diveise Classronti.ls

o :>iincrpl;s l;:ri ieri.l;:ir;r:cs Jr.,.i i:i:iLai;d 1.,:ss,;:t-ilatttitrg ir Sttcia! Sluciics

e Inicgri)ficn oi l('-l' ancl n)igic;rl T'ools: i:iie::l';riu1 i)ii:iir.;:'l:.:s" fiirlu::i !ic:;otricrcs"

li'.:lt; ;irrLl...:- :rnri ( ); .iis
s Sclecfio;: an<i l,-r;ri::ai on of, Slrciai Stu(tries l-extl)r)r)ks: {': iterla- {.,u::li:;r. ;l:11 (llolral i:lc:,t

i)i:rfii.Jr:i

[. nit I V : Asscs:, n] cn f a ril Pi'otisslora ! !]cvek,'ptr cnt

l'..1,.;r i;-l ( .);ri.l'L:t .,a,/,,:.i.ssnra:rl lilr{ l:".,alL:t::rr:t i;: Socir:i $iLrCiei,

l)csi1:ui;lL i:1l'ccti'r,r .,\:rsesstrrcnt I rxris: 't]ll:r pi iit:s ititJ Ri:bijr.:r

lo,1;es o'i tr:raiur.riig:l: trlr-'i;i. :rttlirr,-1. i;:r p,r:-itr:r::: lrd ii:tt;iaiir''its c1' !ro:ii:lii',c.
iir-iiillrr:i;''.r. l:x1 ."':|{r';;iit r1:,::.lrr-lllrl;lis

:::rsr';:lir:i l.)r.:llit:,:r, i:;{r lir:ir r:'i'sr'rliIi 3iL:di,.':. Irarl:,.:is i:r I {ilrrbrll..:cd l" t-.l ici

'1 r.cla;riqu:s: Si;l:.rirl'Lll r. C"r5i 51,,!di*s- Ilolt l)ll:1s- :rril iri:lci-lli:stti 1..':aiitinir

5'r;:rir!l.:r:i li: l;itlrt.;i''clnd('r:;lUtlilr lLtsllr.;:;ri"c'i r::lchini:

,,\efiou iir.:sr::rrch: i'ir.l:r's1::n,:ir;:r: lhc irrilreil;lc:; r)1-ucii(li't i:i:scltlcll r:l ll:r ca)lltr)i1 i:f 5,lll:ei

:il,-ttlirs:.:,.r.:11lr.r;r. ili',clopi;;t rn,-i in.rpicll,.';i: ri;! lciit;r tlscari:lt pt'clects 1.) 2s5lcs3 zild

rilll.:irL'a i..,:.- il irit .-;-i:li i ias.

lL,:licci:''r i)::.-ii:c. ;:nii ( i,i:1::iur:vs l't.r.',:1si.;r:i i)aLji{)jl,ticii'i firi S,.;c;al 5l:.:''ii'::;

i,d,:r,.:l:llir

Internal Assessnlent
l. Written Test: I0 }4alks
2. Assignments/Projects: (Choose any one) - l0lV{arks

n)c-*igle;r TerchilL4,.\ic{: {r'iirl. a r'isitt:i i: rli3ilrl teaehiitg i;;li. :;:tei': iis il'lLps- ll.lir''3is-

chrlii. {ri di3iir:i 1r: i;lliil:i:,,- .l:;r:r,:. ':: t-;'.ir:.1 : , 'ir s:)e.r;l'ic concc;,'t iil 5r-'til:l

Srrrr.er rfl Soe i::l Stur!ics 'l cr.thrcks: ,'\ul:1..,r,: l:t:ri :"c'" il,.'. Silci:rl Siutlics 1c,'i !. ill (j\lis ir'oil1

,.rr':o:1. lL,bli.";i';l::r l:l:;,-:li l:r ri,:ililcd cti-:ii:l sr:':ll as coi'll.:ll acclif,r-c1- !:iciLrs:'"';1"-

l::':illll:1r,:. ir:rd t l,.ri-.1 j -a ja" r r1i j.
F ieicl-X3;sexl Pr".iecl on L.?cai }tesourels: iC|nliill, a:ld d.)lr.ll.:lcl:t jlrcll t.':so:lrcc:

(1;lriul i.;::l :r;t.ia. e l-';rrri:ni1] :-,lc:-.rbe ;'s- lr:r:::l g,:ci:rupllr') ih:ll *!11 bi r-:sr,--tl in Soe ial Sircliti,

l:-1rrhi:rt. i'i-e:.::.;:: i:rilrrii ir;1 h(),-" liti.ts;a c:lt1 br ;ilig:ri:lali i;iio 1i:: ertri!eillrltl
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6 Acfi{}?r R,E'sezrrch Froject: { o::i1uc1 a sr|rll a,,r!-ir}ll rasearci'] projecl l-Lrcusin-t lrii l
f;r:.'iicri::; cl;aliriri:.e ;r tclcilin3 Social S',Lrdics in .,our scholrl s.it;ng (c.g.. r!sc o{ lCl.
slLrlif lri .:nlagcil,rjji I Pfcse iri l iir'"{i;r3s a;rri rLlilcsi,:ri im plovetnr-llis.

e []as* Sluciv on Socilri issues: tr!i-;1e a ca]l sl.r:cii'on a ielc','an1 scrcial rssLle (e.g.. jlo1efiv.
tcldf,: r:iaair.!:l l;i.1. etr r,;rir]n lr'r riiil: l sr:staii':ab:lii1') 211ii 1igr,'crlcp r ie::scn plan usi;1g this casJ

.1,5iLrJ) e;r:a!J ..1Jr;.,ris in c' iti,-:i'.1 thinl<in;' :rrltl iji:;crission.

Su ggesrc.etr [?.earlin gs

l. ."i.ggur"ai. .i. ('- {li)i)j !. ie.i.hiit: r1'Sr,r jr:i ilr,:,-ji:s: .,\ irrlciirai {ppioac}i. ViLas l'Lrbiistr:il;
I ior.r:;i: i)'' i i .iil

L Lik,,.,:I" l). .,q i;95i;. l,l,.,,rlu;:r'' if i;.jLrcatiorrl {)b.ir"'r:ri';s: f irl {.'lls:iliecliojl ol'i:..i11c.:1;r'r:,i
(i<::l:. ll0[ril--ll,,:k l:( ():]ri;1i'.? lJilir:rii- !-,.rnrtirir;rl iiierir.

,i. l);1;;;;:r-.1. !i, I l!6iil. il:,: i'i"ircls.; li'i:jL:cai;uu. iii;rr.:lit1 l,;il'.ellir irr:rs.

-i. il;s'l;''. 
' 

l1', i5l. iJ:-'r,-,i)..r;:r!^l'r::ri I:riL:.-'::lioi:. l.1::,;:liIirr.

:i. ( i(),. .t;riti.il'1 .;i i;rrjl:. lllil1]1. \|,i.|::j lirjL;rrli :;r i)r:ii':: 201{1. l,iinis;ir) cl'Iii-:::rrir Rc..;i)i:r'cc
r)

\r.. i .. .... j\ . ..'- . '.. .i-:'r.: ., r:.:.i.r_:::, ..,.::: ..- .1,:t, :_.111.r.: .;' ( ,.-..;;'_ : ...1 ,

Irdrrr-:ii;i'ii1 t).i'l.:.;::. \1 lr';l:l:;:, j i]ii:1.

7..ll::iriiilck".;. i ir)ril). !,re;:. ISir:cl"'.:,;r l: l,:ire;ri:t:j. l.lli;c::til;r. l\"llrnriili::i I)irbii:iril3.

ll. "Lrr-.::. I]., 1..r, .. ii" lj.. j,: I i:.horlt. lr. (li) I j). }.'iir,.l::s oi' illlerh;;tu i9tlr cil. ). P:lrsc:r.

f). i'''i;r;:r1i: cl l,:l:.:e::lil:: li{rli:rl. }'..i. rr:l lr,;.;-:. ...r l i. .::ri'uirl. (}(( }jl1005. li(i:ii'i'.

l{1. ,'n:rlior:rrl L'rurlil i'i,i j,: lcircl.irrjrliliiir;r {\,(--ir). ifllllr)J. \r,tlol':lri i- lllici.rlilir []r-n:i':r".'.,.:ii<

1}l i'cl:,:ir: l-iii.:,,:iir::: Il.-('ir iI-) l{rijt. l\(' f;r.

11. )..i.irii t. i.l)r.li. irr,rir,l :.;:ll:.ii i.:ibr](rhs 1.:r'Siic,ndat ' :r:ri S:,:il;r \leo;rtllir'1 I.c',tls.
,'.r(. I il'i i)r;i-.1 ir:.i irr:r:;.

i1. Pir3rL. .i. i(r771. i ire !),:r:l.);;;::crl l1 ] h.:;.:'":l',i: l:qLrilibl:liil;r ol {. o'iirl;,,c S',iuclLri:.
\:ii,:::,t. !

i l. !l:::1lr:-:t:. i-. S. i t{)lli,l. jltirrit \i l't,.r 'l.r:l:i:: sla:ttl: l:rt1,,,. icC3; {,r'rt',r'il i,t -i.la.'lii-.,-:

I-ri:.rcriloi:ll l{,:':.,.:::l cl:..-1. I ii: i-:i''Ii

i'tr.5i;r1i:. !. !.. {.li){){l). iclr:irinrl r:l'SL:r:i:ll SiLr,:li,:r...lPli i)uLrl;si;rr:i: L.o;:rtri.al.ior':.

:-t. l.'ii"$i.(1. iil:11). i.ril:.:r:litr;r ir;; SL:s1rl;rl,l: i)ticiopnr:ni (lt::l:,-, l-c:irt:ina {ibleclilcs.
tlr:i:lJ l'r:iioirr i I l i i I i.r i i i i ,. ) : r I r I . -{t icriil:i iiild (l Lr 1i Lri:r: ( ); l'-;:n i;,:lllil:t.
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i5. l,rjgi)tsl.,. i-, .''c. litTl ]. hi i;iri l: !ocittrt .l.hc 
l )c..:ilrpnlet:t o1' lllghei Psrl,cholir.lic:r

i)fotc:iJ,.15. i-ili' arr,-i tr:rir clsi v f>t'ess.

!7. Vl'ir.tljnr. (... lr: l.{l::-l!i. .i. il{}05). i.lnCrisi:r:rrlillr b''r Desigil. Ass.ciattot't ffl St:pen isit.:r:

:riral f. L!ir;cu ir':ir i)s13lq.,pi:rri t.

18. li;rrr- I:.,- lt-lr..i.-'.i)ir.:slli:;iirrrcl'thcLrn;t.dSlat.s.llarnet(lolii:-rs.
|i'
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BED 05 (AiB)-XII: Pedagogv of Geography

Marks:100

Objectives

Upon completion of this cc,r;-se, students will be ahle to:
!

I . Llnderstand the scope, sicrrificance. and objectives of geography education.

2. Apply various teaching mr:thods and techniques suitable for geography,

3. Develop lesson plans tirat trnhance spatial aware;tess. cr.itical thinking, and environmental
consciousness among lealners-

4- lntegrate ICT. maps. and f:eldr,vork to make geography lessons engaging and relevant.

5. Use assessment strategies .o evaluate students'u;tderstanding olgeographical concepts
effectively.

Cource Content

Unit I: Foundations of Geol3raphv Education
t

o Nature and Scop{of Geograph.v: Understanding geography as a discipline; key
branches such as phl"s ical geography. hunran geography. and environnrental geography

. Aims and Objectives ofTeaching Geography: Development ofspatial awareness.
environntental stervardship. and global perspectives.

o Significance of Geograph)' in the Curriculum: Role of geography ir.r prornoting
national integration, global understanding, and ecological awareness.

. Skills in Geography: Developing rnap reaCing, spatial thinking, observation. and

fie ldworir skills.

Unit ll: Metho<ls and Approaches in Teaching Geography

Approaches to Teaching Geography: Leclure rnethod. discussion, demonstration.
proiect-based learning. and inquiry-based learning.

Fieldwonk and Sur-veys: Importance olfield trips. community surveys- and real-world
data collrctiorr in re"ac rirrg gcoglaphy.

Use ofNlaps and Clcbes: Terching rnap skills (scale, direction, symbols). types of
rraps. arrd integrat;ng map r.r'ork into geography lessons.

Experiential Learning in Geography: Hards-on activities. simulations, and using local
exarrples to teach geoglaphical concepts.

Unit III: Resour-ces and Intcgrafion ofICT in Geography Education
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Geography Teaching Resources: Use of atlases, ;nodels, chafts, and audio-visual aids;
satellite imager,v and GIS.

ICT in Geography Education: Digital mapping tools (e.g., Google Earth), CIS
applications. and online resources for enhancing geography lessons.

Environmental and Societal Connections: Integrating environmental education topics,

such as climate chanple, sustainability. and conser.,ration.

Cross-Disciplina$ l,inks: Connecting geography with history, economics, and science

to provide ar.r inteldis:iplinary approach to ieaming.

Unit IV: Assessrnent and Eyaluation in Geography Educatron

Assessnlent Techniques in Geography: Use of fonnative arrd summative assessment

rnethods-pro-jects, qirizzes. presentations- and map wor k.

Evaluating Geographical Sliills: Tools to assess spatial skills, map interpretation, and

data analysis.

Feedback and Reflective Practice: Techniques for providing constructive feedback and

fosteling self'-assessment.

Developing Remedial Measures: Identifi ing and addressing corrmon misconceptions

and challenges in learning geograpl, y.

Internall Assessmefi
1. Written Test: lb

t
14arks

2. Assignments/Pro.jects: (Choose any one) - l0 Nlarks

Prepare e lesson plan using an ICT tool (e.g.. Google Earth) for teaching a specific
geography topic.
Conduct a survey of a local geographic featLrre (e.g.- r iver. hill- urban area) and prepare a
repoft.

Create a rnodel or- 3D rnap shor.l'casing physical features or human settlements.

References

I . Singh. G. (2010). Funclame:ntals oi'Geography E.ducation. New Delhi: Prakashan Publishers.

2. Rao. M. (2019). Teaching Geoglaphy in Schools. N4ulnbai: Harmony Publications.
\,

3. Sl.ralrla. A. (2018). Geogr::pl,ical Thinking and Pedagogy. Kolkata: Eastern Press.

4. NCERT. (2005). National Cun'iculum Framework Q\CF). New Delhi: NCERT

5. Rana. S. (202 l)- Geography and Environment: 'feachitlg Approaches. Chennai: Sangeet

Publications.
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BED 05 (A/B)-XIII: Pedagogy of Economics

Marks:100

Objectives:

After conrpleting the course. the students will be able to:

Understand the scope. objectlves- and impcrtance of economics education.

Apply elfective teaching rnethods to f-acilitate econonic thinking and decision-rnaking.
Develop lesson plans that foster analytical. critical. and reflective thinking in econonrics.

Utilize r"esources. IC'f tools. and real-world eramples to make ecouomics engaging and

rclevant

Implerrcnt assessmel-.t strategies tailored to eYalLlate understanding in economics.

Foundations of Economics EducationUnit I

Nature and Scope of Economics: Understanding economics as a social science: l<ey

branches such as micloeconomics. macroeconomics. and development economics.

Aims and Ob.iectiv"el, of Teaching Economics: Developir.rg economic literacy. decision-''t
makins skills- and bs ereness of economic issues at local. national- and slobal levels.

Reluni*o" of Econolnics in the Curriculum: Role ofecononrics in siap;rig responsible

citizens and infolrned consumers-

Kel,Skitls in Econornics: Anall,tical thinking, data interpretation. problem-solving. and

d ecis ion-mak ing.

Unit II: Methods and Approaches in Teaching Economics

Approaches to Teaching Economics: Leciure method, discussion, case study- role play-

and simu lation exercises.

Inquiry-Based Learning in Economics: Encoulaging students to explore economic

is:ues rlrrough researth and inquir;.
Problern-Solving and Decision-Making: Teaching students to approach economic

issues witli probleul-solving techniques.

Experiential Leapning in Economics: Hands-on activities like budgeting exercises.

economic e\perimenti, and sirrulations of market behavior.

tlnit III: Resources and Integration of ICT in Economics Education

Teaching Aids and Resources in Economics: Tertbooks. newspapers, economic

.journals. statistical dala- and graphs.
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. ICT in Ecolornics []ducation: Use of online resources, simulation software. interactive
models. and tools fbr ecouomic analysis (e.q., Excel. Google Sheets).

. Contemporarv Economic Issues: lnteglating current economic events (e.g., inflation-
unemployrnent. globerlization) into the curiculum.

. Cross-Disciplinary Connections: Linking economics with social studies. political
science. rnathematics. and environmental studies.

Unit IV: Assessment and ivaluaticn in Econornics Education
!

. Assessment Techniques in Economics: Fonaative and summative assessrnents.

including quizzes, pro.jects. group discussions. and preseutatiorls.
. Evaluafing Economic Undelstanding: Assessirrg skills such as data interpretation-

critical :rnall sis. rnd ,)conornic |easoning.
. Feedback and Reflective Practice: Techniques for providing constructive feedback and

loslerinl se ll-r'e flcct i,,n.
. Developing Remedial Measures: Addressing corlrlor.l misconceptions and learning

gaps in cconornic cor'rcepts.

Internal Assessment)
1. Internal Test: I0 Marks
2. .Assign ments/Projects: (Choose any one) - 10 Marks

t
- Plepale a esson plrri ui) a cLrrrcnl econornic i .5ue t e-t-. iltllation) Llsing ICT tools.
- Design a simulation a:tivity that demoustriltes malket behavior or economic decision-

rrahing.
- Cleate Ar econornic survey ofa local market and prepare a report with data analysis.

References

1. Robbins. L. (1019). Frincil;les of Economics Education. New Delhi: Academic Press.

2. Mishra. V. (2020). Teachirrg Econorrics in Schools. Mumbai: Pragati Publications.

3. Kapoor. R. (2021). Pcdagogical ApproacJres to Econornics. Kolltata: Learning House.

4. NCERT. (2005). National ,lun'iculLrrn Frarnework fl\CF). New Delhi: NCERT.

5. Barretiee. A. (2022)- Ec:onomics fbr Educatcrs: Mcthods and Tools. Chennai
Publishers. t
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Insight
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BED 05 (A/B)-XIV: Pedagogy of Home Science

Marks: 100

Objectives:

Upon completion of this course, student-teachers rvill be able to:

. .. !
l. tlnderstand t.re objectives and significance of tei'.ching }lor:e Science in schools.

2. Develop skilis to design and implement instrucLicnal strategies in Horne Science.

3. Explole and apply various methods ofteaching llome Science in relation to real-lif-e contexts.

4. lntegrate techrrology and irnovative practices ir1lo Home Science teaching.

5. Evaluate the role ol Fiome Science in promoting self'-sufficiency. l.realth. and social

responsibility.

6. Design assessrnent tcols t(, measLrre learning outcomes in Home Science education effectively.

Course Content

Unit l: Foundations of Fleme Science Education

\,. Nature and Scope oiHome Science: Concept. scope, and ilnpoftance ofHome Science

as a disc ipline.
. Objecti-''es of Teach:]ng Home Science: IJistorical development, airns. and ob.iectives of

I-{ome Science education at various levels (prirnary. secondary. and senior secondary).

o Role of Home Science Education: Inculcating life skills. enhancing practical

knowled ge. and plorroting self-reliance.
o Core Areas of Home Science: Food and Nutrition. Health arrd Hygiene, Resource

Manageinent- Child tlevelopnrent. and Textile and Clothing.

Unit II: Teaching Methods and Strategies in Home Science

Instructional Mei:hods: Lecture, Demonstration, Project-based learning.

Experiu'rentatiou. Pro:lem-solving. and Fieldr'volk.

Integrafion of Real-life Contexts: Cornecting classroom learning to daily life
applications. \'

Technologica[ [ntegiration: Use of rnultimeclia. digital resources, and online platfonns

fol teaching Horne Scierrce concepts.

Innovative Strategies: Activity-based learning, role-play, collaborative learning. and

inquiry$ased approatires in teachitrg Home Science.

[Type text] Page 7 L



Unit III: Curriculum and f,esson Planning in Home Science

. Curriculum Develo;lment: Principles and organization of Home Science curriculum at
diff'ererit educational stages-

o Lesson Planning: Obiectives. colltent selection. teaching aids, and resource mater ials.
o Use of Teaching Aids: Audio-visual aids. rnodels. charts, and kitchen laboratory setups.
o Planning for Practical Activities: Designirig hands-on experiments in areas such as

cooking. sewinr. aryJ resource management to enhance experiential learning.

t
Unit IV: Assesrmenl and E raluation in Home Science

Assessnaent Teclrniclues: Use of forrlative and sumrnative assessment techniques in
Home Science education.

Evaluation Tools: )esigning quizzes- pracrical exams, observation checklists- and

rubrics fol skill-baseo assessment,

Reflective Practice and Feedback: Encouraging student self-evaluation and reflection
for continuous irl prolerrent.

Communif"v Engagement: Role of Holre Science in comrnunity outreach and the
promotion of sustainable practices.

o fnternal AssessmentI
e 1. Internal Test: I0}lalks

" 2. Assignments/Fr6jccts: (Choose any one) - l0 Marks
V

Analyze dietary habits ald create a nutritional plan for a specific age group.

Develop a project or.l etlictive resource management tecl'lr.riqr-res in a liousehold setting.
Create a pcltfblio of textile samples and idenLify f'abric care techniques.
Conduct a survey on health and hygiene practices witliin a cornmunity.

References

l. Devi. R. (2015). Fundarner rtals o1'Home Scier.rce Educatior.r. New Delhi: S. Chand Publishing.

2. Cl.randra. S.. & Dervan. J. (2019). Teaching Ho:ne Science: A Practical Approach, Mumbai:
Oxford Pub lishers.

3. Cupta. S. (2018). Foodard Nutrition: Cioncepts and Practical Approaches. Jaipur: Sunrise

Publications. \'

4. Kurnar. A.. & Shukla. P. (2020). Ilorne Science Education: Theory and Practice. New Delhi:
Vikas Publishing House.

5. Singh. N, (20 l 7). Health. Llygiene- and Saf'ety Practices. New Delhi: NCERT.
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BFID 05 (A/B)-XV: Pedagog.v of Chemistry

Marks:100

Objectives:

Upon completion of this course, student-teachers will be able to:

1. Understaltcl the Nature. Place, Values aitd Obiectives of teaching chemistry at

secondar-r. senior ser'OltJar.\ lc\ el.-!

2. Understand correlation with other sub.iects

3. Evaluate critically the existins s1'llabus of chemistry

4. Develop u;rderstanding of various ob.iecLives of teaching Chemistry in Secondarl,

Schools.

5. Understani and adopt F,roper ntethods of teeiching various topics of Chemistry.

6. Appreciate the useluln,:ss of various co-curicular activities fbr fbstering interest of
pupils in CIlemistry.

7. Get acquainted with rarious methods o1- evaluation ol the progress of pupils in

Chemistry.

8. Plepale and "se dilfgr:er.t types of instructior-ral material for teaching Chemistry-.\,
9. L.lndelstand rhe difficuLties faced in teaching and leaming Chemistry and suggest

remedial measures.

10. Evaluate clitically the eristing s1,llabus of ('hemistry prescribed for Secondary/Senior

Secondarl, ievel in the S'tate ol Rajasthan.

l l. Provide training in sc.entific method and develop scientific temper among their

students.

Unit | : The Nature of Scir:nce

o Dehnitior: of Science. Scientific Method, Scientil-ic Literacy w-ith suitable examples

from Chernistly. .
. Nature of science *itl special ref'erence to chemistry

. Instructional Objectives, General and Specilic Ob.jectives of Teaching Chemistry

. Corelatigr of chernistly rvith othel subj ecis.
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Unit - II: Curniculum and Planning

o Chemistry Cuniculun, Place of Chemistrl, in School Curiculum

o Principles of Currir:ulum Construction. Diff-erence between Cuniculum and

Syllabus.

o Clo-curricular activities. factors influencing curriculum of chemistry.

o Clitical appraisal 91 Chenristry syllabus at Secondary/Senior Secondary level
t,

plescribed hy Boald t'f Secondary Education. Rajasthan.

o Planning- Dai ly lesso:r plan. unit plan & yearly plan.

o Micro l"eaching. Skills of teachir-rg Lesson Planning.

o Methods of Teachirg Chem'istry- Lecture Method, Demonstration Method.

Discussion Meihod. Problem Solving Method, Project Method. Inductive-

Deductive Method. C,r-opelative method. Constrr:ctivism method.' CAL

o Qualities of chemistrl teacher.

UNIT-III Instructional Sr!pport System

. Teaching Aids i:r.Chemis!'y Audio Aids, A-V Aids, Educational Broadcasts.

Teleconfc'rencing. Phrrrts. Models. Low Cost Teaching Aids, Improvised Apparatus.

o Chemistr]- Lab: Lay'.rut Plans. Equipments. Furniture, Maintenance of records,

repair, ca,l'e and improvisation ofapparatus, safety measures in Lab-

. Characteristics of a gc,od text book and evaluation of a Text Book.

o Use of Chen-ristry in daily lit'e with examples.

Unit - IV: Assessment & Evaluation of Chernistry learning

o Evaluation : Meaning and Concept.

o Meaning consent and consitruction of achievement test, D;agnostic testing and

remedial teaching.

o Blue prnt: rneaning tc rtcept. rteed and constructiott.'1'
o ContinuoL:s and Con.rtr'rehensive Evauation (CCE) in Science.

. Assessnent of Project work (both in the laboratory and in the field), experimental

work in Chemistrl,.
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. Perfomarlce - basec assessment; leamer's lecord observation. field diary, Oral

presentation of Leamers work, poltfolio.

. Criterion Referenced Testing and Norrn Ref-erenced Testing, Different types of

items, F)ssay type. Short types objective t1'pe

Assignments :-

1 . u'ritten Test 10 rnarks

,.
2. Any one of ihe follorlihg:- l0 marks

o Planning and Conducring Experiments.

. Preparation of models and cha(s.

o Prepar ation of Chenistry Projects.

. Preparation of desigr-r. blue print fbr teacher made test.

. Lif'e sketch & contrib,,rtion ol any one pro;tlinent Indian Chemist.

o Preparation of scrap book containing original science (Scientific caftoon)

Stolies/alticle

. Lif'e sketch & contribrtion ol any one prorrinent Indian Chemist.

. A critical study of a*r]"'one senior secondary Lab of chen-ristr1,.

\,

Suggested Readings

1. Bhat. B.D. and Sharn-,a. S.R.: Methods of Science Teaching. New Delhi: Kerrishka

Publishing House, i993.

2. Das. R.Cl.: Science in lichools. New Delhi: Sterling Publishers, 1985.

3. Directorate of Hindi Irnplementation, Dellri University, 2000.

4. Gupta, S.K.: Teaching of Science Educaticir. Nert Delhi: Vikas Publishers. 1983.

5. Gupta. S.K.: Teachi:rg Physical Science in Secondary. New- Delhi: Sterling

Publishers. 1985.

6. Joyce. B. & Weil. M: lModels of Teaching. Prentice Hall lnc., New.Iersey. 1979.

7. Kanthor },ludit : C\gjn-istrf Teaching . shiksha Prakasha:r, Jaipur -2002

Safety Practices. New Delhi: NCERT.
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BED 05 (.AiB)-XVI: Pedagogy of General Science

Marks:100

Objectives:

By the end of this coutse, student-teachers will be able to:

l. Understand tite nature. scope. and impoftance of teaching General Science at the school

level.
2. Develop lesson plans and instluctional strategies that foster scientific inquiry and

conceptua I urrdersta rrdi ts.
3. Use diverse teachinS rnethods and technological tools to make Scieuce accessible and

engaging.
4. Design and conduct er.periments- demonstrations- and activities that encourage hands-on

learning-

5. Apply efl'ective assessnlent techniques to rneasure students' scientific knowledge and skills.

6. Prornote scientific atlitudes, critical thinkin.q, arrd environmetltal awareness atnong

learners-

Course Content

Unit I: Foundations of General Science Education

Nature and Scope of General Science: U;rcierstairding science as a way of thinkilrg. its

inter disc iplinaly natu'e. and relevance in evelyday life.

Objectives and lmportance of Teaching Science: Airns of science education, scientific

literacy. and role of%cience in developing ptoblerr-solving skills.
l,

Historical and Philosophical Perspectives: Contributions of science to hulnan

knowledge and socieiy: ma.iol scientific ad\ancements and theil inrpact.

Scientific Tempel :rnd Environmental Awareness: Developing an appreciation of
environr.nental sustair:ability and responsible scientific ir.rquiry.

Unit II: Methods and Approaches in Teaching (ieneral Science

o Teaching Methods in Science: Demonstraiion, Experimentation, Inquiry-based learrring.

Pro-ject-based leaming. and Field Tlips.

" Activitv-Based and Erperiential Learning: Hauds-on activities, science kits.

experiments- and classroom demonstrations.

o Integrating Technology in Science Education: LJse of ICT tools, simulations,

animations, and multirnedia resources in teaching science concepts.

c Constructivist ,Apploaches: Concept mapping, discovery learning, collaborative and

peer leai ning. I

Unit III: Curriculum, Planning, and Resource Nlanagernent
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Curriculum and Content Organization: Principles of curriculurr development in

science- analysis of science textbooks. and selection of age-appropriate content.

Lesson Planning and Unit Planning: Structuring learning objectives, designing

activities and assessments, integlating cr oss -curricu lar Iinks.

Teaching Aids and Resources in Science: Use of chafts, models, specimens. digital
resoulces- and cornmnnity [esources to enhance science learning.

Safelv Measures in Science Teaching: Laborator,v safety guidelines, safe handling of
materials, and instilling safetl" practices in students.

Unit IV: Assessment and Evaluation in Science

:o Assessment Techpiques: Fonnative and summative assessments. continuous evaluatiotr.

and assessing plactic:l sl<ills.

e Tools for Science Er'aluation: Written tests, oral cluestioning. assignnrents. projects. and

practical exarns.

. Science Process Skills Assessment: Observation. classification. iuference, measurerrent,

and data intelpretation.
e Self-Evaluation and Reflective Practice: Encouraging self-assessment alnong students,

teacher self:refl ecLion. and professional gror'vth.

Internal Assessment
written Test: 10 Marks
Assign ments/Pro.jects (Choose one): 10 Marks

Develop a lesson plan integrating hands-on experiments for a chosen science topic.
Clreate a project on gsing ICT resources to teach complex science concepts.

Design an irrstruct bnal aid (model or l<it) to den'lonstrate a specific scientific principle.
Conduct a case stud) on environmental science issues and propose actionable teaching
stIategies-

References

l. Sharma, R.C.. & Sharrna. M. (2019). Teacliing of Science: A Modern Approach. Nelr' Delhi:
DlT ar, pat Rai Puirlishing.

2. Gupta. S. (201 8). l'rnovative Science Teaching. New Delhi: Vikas Publishing House.

3. Vaidya. N. (2020). Tl.re lm,:act o1'Science Educalion- Nerv Delhi: NCER.T.

4. Carin. A.A.. & Sund. R.B. (2017). Teaching Science through Discovery. Colurnbr-rs: Menill
Pub lish ing.

5. Lefl'ancois. G. (2019) P6yr;hology'' fbr Teaching. Boston: Ceneage Learning.
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BED 05 (A/B)-XVII: Pedagogy of Biology

Marks:100

Objectives:

By tlie end of this course- stu d ent-teach el s will be able to:

l. Understand the nature, scope, and significance of Biology as a science subject.
2. Develop ei'fective instrrrctional plans and teaching rnethodologies that promote scientific

thinking and conceptual understanding in Biology.
3. Eurploy di.,else. student -cerrtered stlategies fbr teaching Biology that include hands-on and

inquily-based learningl
4. Integrate errvironrnental awareness and ethical conside ratior.rs into Biology teaching.
5. Design anci conduct meaningful assessments to evaluate students' biological knowledge and

practical skills.

Course Contenf

Unit I: Foundafions ofEiology Education

o Nature and Scope of Biology: Exploring Biology as a natulal science: its role rn

understanding life prc,cesses and ecological systelns.
. Aims and Ob.iectives of Teaching Biology: Developing scientific literacy.

environrlental a*areness. and ethical sensitivity.
o Biolog.v in the Curriculurn: lmpofiance of Biolog,r' in school education.

interdisciplinary,. connections. and relevance to real-life applications.
o Scientific Tempen'aud Ethical Issues: Fostering a scientific mindset: addressing ethical

concelns in biologf(t:.g.. bioethics. biodiversity conservation).
\,

Unit II: Teaciring Methods and Strategies in Bioiogy

o Student-Centered and Inquiry-Based Approaches: Erperienlial learning. problenr-
solving- plo.ject-based learning. and inquirl'-based rnethods.

o Laborafory Work a;ird Field Studies: Conducting experiments, dissections, field trips.
and str"idies to reinforc,e biological concepts.

o Use of Technology in Biologv Teaching: tJtilizing rrultimedia. simulations, virtual labs.

and digital resources in biologi' education.
o Constructivist Teaching in Biology: L,sing concept mapping, group discussions.

collabolative leaming. and case studies to deepen ur.rderstand ing.

Unit III: Planning and Resc urce Management

Biology Curricutum Planning and Analysis: Structuring Biology content in alignrnent

with curriculunr staadards and learning outcomes.

Lesson Planning \and Unit Planning: Steps in developing eflective lesson plans that

il.lcolporate ob.iectives. teaching aids. and assessments.
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. Teaching Aids and R.esources: Chads, nrodels. biological specirnens. digital tooJs. and

conmurritl, resources for Biology teaching.
. Safetr" and Ethical Guidelines in Biologv Labs: Laboratory safety protocols. ethical

considerations in dissections and l.randling specimens.

Unit IV: Assessment and Evaluation in Biology

. Assessneent Techniques in Biology: Formative and summative assessments,

perfonnance-based assessments. and observational checklists.
n Tools for Biologv Evaluation: Practical exanrs, assignments- projects, and quizzes to

assess knowledge anc skills.
n Skills in Biological Obsen'ation and Airalysis: Developing and assessing students'

skills in obser-vatio#. ,;lassification. and biological data interpretation.

' Reflective PractYce and Professional Development: Self-assessment, reflective
journals. and on-going professional growth i;r Biology education.

Internal Assessment
written Test: 10 Marks
Assignments/Projects (Choose one): l0 Marks

" Prepale a lesson plar, integrating a laboratory experimeni or field activity for a chosen

Biology topic.
u Develop a pro.iect on .he use of ICT in teaching con'lplex biological processes.

u Design a rnodel or iesou[ce (e.g.. plant cell. ecosystem model) to illustrate specific
biological concepts.

c Conduct a field stud1"project on local biodi'relsity or ecological conservation and develop
teaching strategies alound it.

References t
i. Sharrna. P.D. (202 I ).

Publishing.

Tea,:hing ol Biology: A Practical Approach. New Delhi: DhanpaL Rai

2. Miller. K.R.. & Le,line. J.S. (2019). Biology: The Science of Life. New Dell.ti: Pearson

Education.

3. NCERT. (2020). Laborator y Manual in Biology. New Delhi: NCERT.

4. Singh. M. (2018). Teaching Biology in Secondary Schools. New Delhi: Vikas Publishing

House-

5. Lefrar.rcois. G. (2019). Psychologi'fbr Teaching. Boston: Cengage Learning.
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BIID 05 (A/B)-XVIII: Fedagogy of Physics

Marks:100

Objectives:

Upon completion of this cou:'se, student-teachers rrrill be able to:

l. Understand the aims. nature. and impodance of teaching Physics in secondary and senior

secondary education.

2- Design efiective lesson plans and instructional strategies for teaching Physics concepts.

3. Ernploy various methcds and technological tools to sirnplify abstract Physics concepts.

4. Develop practical sl<ills and promote scientific thinlting through Physics experiments.

5. Evaluate strrdents' understanding using appropriate assessment techniques for Physics.

6. Foster critical thinking,. curiosity. and problem-solving skilts among learners.

Course Content

Unit I: Foundations of Fhysics Education

Nature and Scope o1:'Physics: Understanding Physics as a discipline, its role in scientific

literacy. and evelyda.' applications.

Objectives of Teaching Ph-r'sics: Airns and significance of teaching Physics at different

educational stages.

Philosophy and History of Physics: Key develcprnents and corltributions in the field.
majol scientific discoveries. and their impact on society.

Role of Fhysics Education: ln fostering logical reasoning. problem-solving- and

scientific tempelalnent among students.

Unit II: Methods and Strftegies for Teaching Physics
\

. Teaching Methods in Physics: Lecture, Demonstration, Inquiry-based learning.

Probleur-solving. and Pro.ject-based learning.
. Experiential and Activitv-Based Learning: Hands-on experiments. laboratory

activities, simulations. and rnodeI making.
o Use of'[echnology in Fhysics Education: lntegrating ICT tools, simulations. online

resources. and daLa lcgging equiprnent.

o Innovative Approaches: Concept rnapping- flipped classroom teclrniques, collaborative

learning. and real-wor-ld applications of Ph1 sics.

Unit III: Curriculum and L,esson Planning in Fh-vsics

. Ph.vsics Curriculunl at Various Levels: Principles of Physics curiculum design,

curriculum organization. and arralysis of Physics textbooks.

. Lesson Flanning a'nd Unit Planning: Stlucturing lesson objectives- selecting content.

integratirrg experirr\cr ts. and planning resoulces.
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Effective Use of Teaching Aids: Diagrarns. charts, rnodels, interactive simulations. and

digital content to enhance underslanding.

Safefy in the Phvsics Lab: Best practices, handling of equipment. safety guidelines. and

preparing students for laboralory work.

Unit IV: Assessment and Evaluation in Physics

Assessn.ient Techniques in Physics: Forrralive and summative assessment, continuous

assessment. and perfcmrance-based evaluation.

Practical Skills Assessment: Assessir.rg lab skills. scientific process skills. observation,

analysis. and reporting.

Tools for Evaluation: Desi-rning test itelns. concept-based questions. MCQs. practical

assessrrcnts. and rubric-base,:l evaluation.

Reflective Practide and Self-Assessment: Developing seif-evaluation practices anrong

students fbr couceptual claritli and problem-solving sl<ills

Internal Assessment
written Test: I0 Mr.:rks
Assignments/Projects (Choose one): l0 Marks

Develop a detailed lessc'n plan 1br a topic in Physics. incorporating acti\ ities. expelirrents.
and assessrnent.

Create a project on the effective use of ICT tools in teaching difficult Physics concepts.

Design an instructional aid (niodel or sirrulation) to demonstrate a specific Physics
principle-

Conduct a case study on a FJrl'sics lab setup and suggest iuprorrements for safety ald
etTic iency,

!

References
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2. Heivitt. P. G. (2020). Conceptual Physics fol Educators. Boston: PearsoLr.
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tsED 05 (A/B)-XIX: Pedagogy of Mathematics

Marks:100

Objectives:

By the end of this course. student-teachers will be able to:

l. Understand the nature and scope of Matherr:atics as a subject and its importance in daily
Iife.

2. Develop effective teaching strategies to encourage probJem-solving. logical reasoning, and

clitical thinking ir Vat rernatics.

3. Apply various teaching methods to address diversc learner needs and learning styles in
Matllematics. :

4. lntegrate technologl,land innovative tools to enhance Mathernatics teaching and learning.
5. Construrct and utilize assessinents to measure rnathernatical understanding and proficiency.

Course Content

Unit I: Foundations of Mathematics Education

o Nature and Scope of Mathematics: Understanding Mathernatics as a science of
patten')s. abstract reasoning. and logical structure.

" Aims and Objectives of Teaching Mathematics: Promoting analytical skills, numerical
literacy. and an appre;iation fbr the logica] beauty of Mathematics.

" Mathematics in the Curriculum: Role and significance of Mathematics in the school
curriculLrm: integration with otl.rel sub.iects.

. Psychological Fountlations: Insights l'rorr.: Piager's. Vygotsky's. and Bruner's thecries
as the),apply to Mathematics learning and cognitive development.

Unit II: Methods and Apprcaches in Teaching Nlathematics

. Inductil'e and Dedtrctive Methods: Techniques for introducir.rg nerv concepts and

lrelping students deril e fonnLrlas and generalizations.
e Activif,v-Based and Discovery Learning: Hands-on activities. games, and puzzles to

promote exploration and curiosity.

" Problem-Solving Approach: Strategies fbr teachirrg problem-solving; guiding students
through step-by-step approaches to soh,ing nrathematical problems.

. Use of Technology in Mathematics: Applications of digital tools lil<e Geogebra.

calculators. smaftboards, and educational software to visualize concepts and solve
problerns,

Unit III: Planning, Resources, and Classroorn Management

Planning for Mathe:matics Instruction: Creating effective lesson plans, structuring
uuits. anC organizir4 rnatheuratical contenl sequentially.
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t
\,o Mathematical Reso rces and Aids: Using teachjng aids such as charts, graphs, models-

and manipulatives (e.g., geometric kits. abacuses) to illustrate abslract concepts.
. Classroorn Management in Mathematics: Strategies for creating an inclusive.

supportive, and focused learning environment in Mathematics classrooms.
. Math Lab Activities: Planning and condlrcting math lab activities to plovide hands-on

leaming experiences: organizing a Mathematics laboratory.

Unit trV: .Assessrnent and Evaluation in Mathernatics**

Assessment Techniques: Formatjve and summative assessments, diagnostic tests. and

etror aualysis to monrtol students' progress.

Tools ftrr Evaluation: Written tests- olal questioning. quizzes. assigmnents. and pro-iects

lo asscss rnatlrelniliicill cornplcherrsion.

Alternafive Assessnrent Methods: Use of portfolios, math journals. and reflective
pract;ce. to er alua,t6 r'onccptual rrrrdelstandirrq.

Reflective PractiCes and Professional Development: Encouraging reflective.joumals
for coutinuous i:npro rement irr Mathernatics teacl,ing.

o Internal Assessnrent
. written Test:10 Marks
o Assignn.le ts/Pno.iect:s (Choose one): l0 Marks

o Develop a lesson plan lhat uses a real-world problem-solving approach to teach a specific
Mathematics topic.

. Create a digital plesent[tion or video explaining the use of technology in solving complex
n.rath problerr, s.

. Prepare a r:rodel. chart. or teaching aid for a chosen Mathernatics concept (e.g." fi'actions.
tri-sonometry).

. Conduct a small resealch project on colnrron learning difficulties in Mathematics and

sLr!,gest aDlrropriatc rcin :cliaI stlatel:ies.t"
References
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t
BED 05 A/B)-XX: Pedagogy of Drawing and Painting

Marks:100

Objectives:

By the end of this course. stu.lent-teachers will be able to:

l. Understirnd the naturr:. scope. and significance of Drawing and Painting as visual afis in
education.

2. Develop effective mcthods and strategies for teaching Drawing and Painting to foster
creativit"r- expressior.r. and appreciation of art.

3. Ernplo.u- a varietl" of r:raterials. tools. and techniques for drawing and painting suitable for
different age groups.

4. httegrate aft history. aesthelics, and crilical appreciation into teaching Drawing and

Paintirrq. :
5. Assess students' \'cr,:ative rvork in Dralving and Painting through objective and

constr uctive leedback.

Course Conlcn{

Unit I: Foundations of Drarving and Fainting Education

. Nature and Scope of Visual Arts: Undei'standing Drawing and Painting as forms of
self-expiession. creativity. and cultural lepresentation.

. Aims and Objectives of Art Education: Fostering creativity. emotional development-

cultural avr,arerress, ard aesthetic appreciation.

" Role of Art in Curriculum: lntegrating visual afts into the curriculunr; the role of
Drawing and Painting in holistic education-

" Psychological Foundations ofArt Learning: Horv art contributes to child developrlent;
stages o1'artistic deveiopment in childten,

Unit II: Techniques and V\pproaches in Teachiltg Drawing and Painting

" Basic Drarving and Painting Techniques: Line drawing, shading, perspective, color

theory. brush harrdJing, and blending.

" Approaches to Art f;ducation: Project-based lean.ring, exploration and experimentation,

imitation and creation, and expeliential learning.
e Art as Expression and Therapy': LJsing Drawing and Painting for emotional expressiot.t

and as a thetapeutic tool in the classroom.
. Digital Art in Education: Introductior.l to digital rools like drawir.rg tablets and software

(e.g.. Aciobe lllustratcr, Procreate) to expatrd studellts' creative possibilities.

Unit III: Planning, Resources, and Artroom Management

Lesson Planning i Art Education: Cleating lesson plaus that balance skill

developnent r'r'ith creativity and exptession
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. Art Resources anfl"l-eaching Aids: Use ol different media (pencils, pastels. watercolors.

acrylicst. aft nraterial;. and DIY tools; selecting age-appropriate materials.
. Classroom and Artroom Management: Organizing a conducive envirotrment for art

activities, handling materials. and managing a diverse group of leamers.
o Art Exhibitions and Competitions: Planning school aft exhibitions, understanding their

ilnportance, and preparing students for art competitions.

Unit IV: Assessment and Evaluation in Drawing and Painting

Principies of Assessrnent in Art: Assessilig creativity, skill, effort, and improvenrent in

Drawing and Paintin5r.

Assessnlent Tools: Portfolios. art .iourirals- rubrics. and exhibitions for evaluating

studer]ts' art\l,ork.

Feedback and Crilique: Giving const|uctive f'eedback to foster impt'ovement and

corrfiderrce: conductins arr clitique sessiort:.

Reflective Practicd and Professional Der.'elopment: Encour aging self:reflection in art

teachirrg and engalin.: in continuous professional learni:.tg to enhance teaching methods.

InternaI Assessmenl
written Test: l0 Murks
Assignrnents/Pro.jects (Choose one): 1 0 Marl<s

- Develop a lesson plan fi.lr a Drarving ol Pair.rting topic, incorporating both theory and hands-

or.r practice.
- Create a digital presentution on the lristory of a lamous adist or art movement, linking it to

classroom applications.
- Design a teaching aid. rnodel- or visual lesource fol a specific aft tecllnique. such as

perspective drau'ing olxatercolor blending.
- Conduct a small resealch project on the impact of aft education on students' emotionaI and

cogrritive cievelopment.
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BILD 07: Drama and ,A.r'ts in Education

Objectives:-

To enable the students to-

Marks:50

o Develop the aesthetic sense and cteative thirlking in the students.

c Understand fonns of a:1, performing and visual and its significant role in human life.

c Understand relationship betweeu afi. literature and edrtcatiotr.

c Acquaint about drama as a critical pcdagogy and dcvelop consciousncss &

arvalenesstc;walds societ) .

o Understand about tegihirrg of different subjects through drama and art education at school

level.

o Undcrstand cultural hcritirgc oftrndia with spccial rcfcrcncc to Rajasthan.

o Undelstand about technical invasion in the field of art and future perspectives of drama attd

art educatior.

c Develop sersitivity- emp:ithy and sense of responsibilitl, for selfdevelopment andbetter-rnent

of society.

UNIT-I: Aesthetic Sense anci Education

a. Aesthetic sense and valu<,s: Meaning. Nature, Concept and lmpoftance iu Human Life. Arts

in Education & Eclucatior, in Arts. Transfonn arl alld aesthetic sense through education-

b. Concept of CreativityrCr':ative u'ritil.lg. Modes iu speech and impoftance of education for it.

Rclationship bctwcc Afl. Litcraturc and Educalion. Histo cal pcrspcciivcs ofvarious tlpcs

of Art in India.

c. Introduction to rnusic:-clhawani swar, sapttak. alankar. lay-taal, vadhaya-tantu,a\4radhh.

shushir, Dhanlok, lok geet,lok vadhya & Introduction to Dance - history of dance- kala,lok-

nrit.va.

UNIT-II: Perfbrrning Art and Learning

d. Introductions & ty,pe of [)ranra, Socia] and Educational relevance of Perforu, ing Art and its

place irr corrternllorrrl In,lirrr society-

e. General inb.oduction of r;even ciassical dance style. Knowledge of L.rdian Dance- Drama

tladit)on both in classical and folk. General introduction of Folk and Tribal dances,

Corrte:lpomry darrcc, in Nlodem lndia.
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f. Introduction of Folk Drarna of Rajasthal: Gavri, Tamasha, Khayal. Rarnmat, Phed,Leela,

Srvang, Nautanki, Bhava:. Dancc and Drama training, its rclcvancc to learning at differcnt

levels of school.

g. Fonns of the major cultural, afi festivals. erhibitions, craft-fairs of India with specjal

reference to Raj astha; and their significant role for enhancement of aesthetic & artistic

scnsibility. \'

UNIT-III Yisuzl Art : Teach ing & Learning

h. Play: Meaning- Concepl, Need, Types, lmpcftance, relationship between leaming and

Drama Education. Dramalrc Prcssurc for undcrslanding problcms in a ncw way.

i. Exploration and expelir,entation rvith different types of Visual Afis: painting, printing,

college, carloon lrlaliing. photography. clay n:rodeling, rnodel rnaking. pottery, puppetry.

rangoli, paper art.

j. Use of visual aft in teaching-leaming ptocess. Art and Self:Expression. Need atrd

inrportancc of coumunitl participation.

k. Usc of ICT in drarna arrd arl in cducation: computcl' graphics, animation, spccial cffccts,

doculnel.ltary fiLms, n?rvi,:s. slides. Use of social media: youtube, blog. Nitter.

Internal Assessment:

L Writtcn Tcst i marks

m. Any one of ihe follou'ing 5 marlis

l. Prcparc a slrcct play (Nui<kad Natak) rclatcd to any social, political issuc and pcrform it on

thrce differ'. nt places ol1out cit;.

2. Prepar-e Direct ol Participate in Character play related u'ith any historical topic of school

syllabr,rs anrl pefon.n it ir arry scJrooi-

3. Prepare, Direct, or Parlicipate in one Dance - Drama rclated u'ith anv cotltel.nporary issue

based on any fcrrm of Fol< Dlanra of Rajasthan, perforrn it publicly and submit a r eport-

4. Make a DocumentaiyfiL'r related with ar,y subject of school and present it.
V

5. Malie an.v two type of \rsual Art given il tliis syllabus and use it in school or stitnulated

teaching.

6. Wtitc thrcc Drama-Scripts by yout orvn on thc basis ofcrcativc writing for school childrcn.
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7. Visit or Parlicipate in arry cultural, ar1 festival or exhibition and submit a report withyour

cxpericnccs.

8. Organize a'rr exhibition lr:lated to any fom ofVisual Art in your respective institution.

SUGGESTED READINGS.-

l. Bhavnani [rnaksl.ri : Tllc Dancc of]ndia, Trcasurc Housc ofBooks, Bombay.
1,

2. Bhatachrya Dilip Musical Instrument ofTribal India, Nlanas Publications, NewDelhi 1999.

3. Bharucha F,ustom : Theatre and the world. Manohar Publication. New Delhi-

4. Chatuvedi Ravi :Theatre and Democracy, Rar'vat Publication- New Delhi.

5. Datta Ajit l{urnar : Indiar Artifacts, Cosmo Publications, Lodon.

6. Hadharan M,, Kuppusr'r ami Gorvri : An Anthology of Indian Music, Sandeep Prakashan,

Delhi.

7. Khandalavala Karl J. : Indian Painting, Lalit Kala Acaderny, New Delhi.

8. Krishna Rao U.S.. Devr Chandrabhaga U.K. A par'rorarra of Indian dances, Shree Satguru

Publ ication. Ncu" Dclhi.

9- Kothari Surril : Ncrv Ditcctions in Indian dancc- Marg Publication, Mumbai.

10. Lal Ananda: Theatr-es9f hdia. tlxford Univ. Pless.
t,

I 1. Raja Deepr k S. : Hrnclus ani Musrc, D.K. Pi-iut Wolld Lld.. New Delhi.

l2- Sudhakar I{anaka : Indiar Classical dancing. Sterling Publishers Pvt. Ltd- New Delhi.

13. Tr:ibhwn Rcbin D.. Tlijhrvan Prccti R. Tribai Danccs of India, Discovcry Pubiication

House, Net' Delhi, 1999

14. Tharnes and Hudson: Arts & Crzfis ofIndia, London.

15. Vatsyayan Kapila : Traclitions ol l:rdian Folk Dance, Clarion Books. Hind pocket Boklis,

Nov Dclhi

16. Watcr housc Dcvid : Dat-:cc of India, Popular Pr akashan. Mumbai-

17. Watts Geolge & Borvn Fercy Alts and Crafts of h.rdia, Cosmo Publicatrons, New Delhi.

18. rffi fiq4;q : r6fiq ?FEr d f-Eq r-q*;q. qEpia ffiirrc, i ,og{ |

19. trfir< iff . iimr ifi sr6e .i'.tr. +:rr-r go 1t<. qJ-g+. rooo t

20. XRr d qqr,El : {i<d\' .q''irqrcr. d]qT rlrF.cq q-{{, n, arueg*. p-) 
'

2i. qTq3,fffrT{.|!! : qti'ftq +ff-o ?i;] gftETqT. rrqt qffi. fi@t I

22, .ffi rian <r , ri'frn qr<z qq \i.-lqrdr, irslo nor:rq. ffi
23. triqf efidr: lfiri*q {jriid sr fuq;rn. # go limqi ffit
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24. T[qi $iq{fr ] @16 ryqs.id ffiff 3.-EITq, q4€i?i tr6iPl=I. qqgq 
l

25. ql.{I d. ftiq.rTq, .li'6FF{ d. gqrqq , +ro eirq ]-Tcq, iyl{d qffilrr ereq. ffit
26. di gqtaT qq : tffin d rnerrrc ft-rerq cona. ?etTr q-c{i. cqq{ |

27. gr+ qrqi: qi? .trqqn d fafdq q{=r. ftepJ qffivq, ffi r
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ll!:l l i .r : Ii rdr:r'::tanrl inS l).;:rci pi il; rnd Sub.i,rlts

Objectives:

By the end of this course. student-teachers will be able to:

Marks:50

l . ExpJain tlie nature, scope- and role of disciplinary knowledge in the school cuniculum.

2. Differentiare betueen discipline-based ancl interdisciplinary sub.jects, and map their

relatiolrships to scl'rool courses.

3. Analyzc subicct-spcciiic tcaching mcthods and adapt thcm to divcrsc lcarncr necds,

includir rg social jrrstitc consideralirnrs.

4- Dcsign cohclcnt s1'llabi and unit plans using principlcs ofcontcnt sclcction and scquencing.

5- hrtegrate practical. c,)-cun'icular. and conrmunitl.-Lrased activities (e.g.- hoticu)ture,

hospitality) to foster cr'iative leaming.

{' Reflect oir the inlpact of cultural and socizl collteKts in redefining school subjects for

universal education.

Course Contelll:

Unit I: Foundations of Disciplinarv Knorvledge

o Nature and Role of Disciplines: Definitions. characteristics, and filnctiolrs in cognitive

and cur i-iculum dcvclrpmcnt.

. Discipl;ne vs. I nterdiscipline: Critcria fol diffcrcntiatron; cxamplcs of intcrdisciplinaly

integrat'on.
I

o Subjects and Disr:iplines: Mapping school subjects (social scieuce, scieuce.

mathcn'ratics. languagc) ro rhcir undcrlying disciplincs and cpistcniologics.

Unit II: Sub.jeet-Specific Pedagogies and Social Ferspectives

. Social Science Mettrods: I-ecture, project. supeNised study, storytelling, biographical

atrd source-based inquiq/. blainstorming, dramatization. experiential learling.

o Science Teaching Tt'chniques: LaLrorator,v work. demonstration- project-based and freld

visits, concept mappirg, heuristic ploblern solving, group/panel discussions,

. Mathematics Pedagogies: Inductive/dedr"rctive approaches, analytic,/s;,nthetic methods-

heuristic problern solving. projects. simulations. questioning stlategies, non-fbmal

lcamilrg contcxts.

9

i,
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. Language Teachir,g Approaches: Ittegrating story. poetry, essay, biography,

self-nar ralion; rnultir.rodal literacy.

o Social Justice and Cultural Perspectives: Redefining curriculum content to

addressequity, inclusion, aud universal education values.

o Redefinition of Scho'tl Subject concerning social justice.

o Mealing of Socialculture perspective in the context ofUniversal Education.

Unit III: Framing Curribulum: Theol'y to Practice

. Principles of Content Design: Selection, organization, sequencing. and weightage based

on cogritivc lcvcl an,l lcamcr nccds.

. Process of Syllabus Preparation: Nccds analysrs, lcaming outcomcs. unit planning,

resource identifi catioi.r.

o Practical and Co-curricular Integration: D.'signing cornmunity plojects te.g.-

horticulturc gardcns. liospitality workshops) and linking to disciplinary lcaming.

o Evalua{ion of Curriculurn Plans: Dcvcloping nrbrics, formativc and summativc

assessftents, a d retl,rctive 1'eetlback Ioops.

Internal Assessment:

Wr-itter.r Test: 5 malks I

Assignments/Proiects (Choose on€): 5 Mards

o Prcparc charts u,ith rc latcd languagc (Hindi, English, or Sanskrit)

. Prcpara-iion ofa talk rvith lelated socialjustice.

. Collection ofneu's p:,pers cuttings related wit hofticulture and hospltality.

. Prepale a latr with relrted sciene and lrath tools and their operation.

. Life sketch and contributiou ofany t\a'o Indian scientists and socialists.

. Study ofany one asp('c1 ofsocial issues and prepare report.

. Prepetation of five*r'r'urd cards, five picture cards ard cross word puzzles (Langgage)

. Five microteachihg sl<ills and five macro teaching (based on different innovative

rrethods)

Suggested Readings-

L Balks, .1. A. (2008). lln lntroduction to Mul-ricultural Education. Pcarson.
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2. Biggs. J.. & Tang. C. (2007). Teaching for Quality Leaming ar University. Open

University Press.

3. Dcwcy. J. (1938). Expcricncc and Education- Kappa Delta Pi.

4. Schr.r,ab, .I. J- (1978). The Plactical: A Lang;age lbr Cr:rriculum. School of Education,

Uriiversity olChicagc.

5. Shuhaz:n. L, S. (1937). Knowlcdgc and 'fcachins: Foundations of the Ncw Reform.

Han arcj Educational Review. 57(l), 112.
1,

6. Taba. H. (1962). ('urriculum Dcvclopntcnt: Thcoryr and Practicc. Halcoufi Bracc

Jovano-.,ich.
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BED 14: Gender, Sctrool, and Society

MARKS:50

Objectives:

After completing the course. the students will be able:-

To develop basic understanrling and familiarity with key concepts- gender, gender bias, gender

stereoty?e. empou,e{ne tt, gender parity, equity and equality, patriarchy and feminisn.r, and

trarlsgender.

To lttldelstand sotne in'lpodarlt laudnrarks in connection with the growth of women's education in

histol icai and contempo|ary periods.

To lcam about gcndcr issucs in school, curiculurn, tcxtual matcrials across disciplincs,

pedagogical processes, and their-intersection witl.r class. caste, religion. and region.

To ulderstand the neecl to address sender based viole:rce in all social spaces and evolve

stratcgics for addrcssing it.

Unit l: Gender trssues: Kev Concepts:

Gcndcr. Scxuality, Patrialahl , Masculinity. and Fcnrininity

Gender Bias, Gender Stefuotvping, ald Ernpou,emrent

Equity and Equality about C:stc, Class. Rcligion. IJ;hnicity. Disability, and Rcgion_

Issues and Concerns of Transgendet'

Unit 2: Socialization Processes in India: Family, School, and Society

Gendcr Idcr.rtitics and Sociali;lation P:.acticcs in diffcrcnt typcs of tamilics i:r India.

Geudel Issues in Cuniculunr - Gender, Culture and Institutiorl: Intersection of Class, Caste,

Religior.r ancl Region Constmctiolr of Gentler i' Curriculum Frameworks since

Indcpcr.rdcncc: An Analysis - Gcndcr and thc hiddcn cun-iculun - Gcndcr in tcxt ancl

classroorn processes - Teacher as a1t agent ofchange - l-ifle si<ills and sexuality.

Sites of conflict: Unde?st:,nding ihe hnportance of addressing sexual Abuse inFarnily,
\,

Ncighborhcrod, and Scho,tl and in othcr fonlal and infomral institutions.

Unit 3: Gender Studies: Historicatr Perspectives o Education
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Historical Backdrop: Some ,-andmarks in Socio-Economic and Educationupliftment of Status of

Girls and Worlren.

Constitutional Commitment!,

Reports of Comnissions anct Comlnittees. Policy initiatives,

Schemes and Programmes on Girls' Education and Overall Development of Women for

Addressing Gendel Dbcrimination in Society.

lnternal Assessment

Written Test; 5 Marks

Assignments/Fro.iects: (Choosc an.v onc) - 5 Marks

o Preparaticn of Plo.ject ou l(ey Concepts ancl their operational definitions relatir.rg to the

Social Clontcxt ofthc T,lachcrs and Studcnts.

. Analyscs Tcxtual Matclials from the Pcrspcctivc ofCcndcr Bias and Stclcotypc.

. Organizc Dcbatcs on [,quity ar.rd Equality, cirttin-s across Gender, Class, Castc, Rcligron,

Ethnicity. Disabilitr. al tl Rcgion.

. Prepar-e a project on tfre Issues and Concerns cfTransgender.
\,. Project on analyzing thr: grorvth ofBoys and Ciirls in different types of families in hrdia.

Suggested Readings-

I . Desai. Neera and Thakkar, Usha (2001). Women in Indian Society. National Book Tmst,

New Dclhi

2. Dunne. M. et al, (2003). Gender and Violence in Schools. UNESCO.

3, Kirk, Jackie e.d., ed. ,2008). Wornen Teach.ing in Scuth Asia, SAGE, New Delhi.

4. Leach, Fiona. (2003). Practising Gender Anall,sis ir.r Education, Oxfam

5. Nationai Cutricnlum Frameu,olk 2005: Positlon Paper, National Focus Group on Gender

Issucs i:r Education, : .2; NCERT,2006.

6. Nayar, Sushila and Mankekar Karnla (ed.) 2007, 'Wornen Pioneers in India's

Rcnaissancc, Natipnai Book Trust, Ncw Dclhi. lndia.

7. Sher-u'a:ri, Azim. (19(r8). the gill child incrisis. Indian Social Institute. Neu'Delhi.
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8. Slivastava Goud. (.1012). Gender and Peace rn Textbooks and Schooling Processes,

Concept Publishing ilomparly Pvt. Ltd, New Delhi

9. LINICEF (2005). 20()5 and Bcyond: Accelerating Girls'Education in South Asia. Meeting

Repofi.

10. Unterhalter, Elaine. r2007). Gender, Schooiing and Global Social Justice, Routledge.
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BED i5: Knowledge and Cuniculum

Otrjectives:

By the end ofrhis course. stident-teaclters will be able to

Marks: 100

1- Explain tlte nature and t1,pes ofknowledge in educational contexts.

2- Analyze theones of J.nowledge construction and their implications for teaching_

3- Drfferentiate betwee.t culiculum, syliabus. and pedagogy.

4- Criticatllt cvaluatJ'ctriculupr dcvclopmcnt proccsscs and frameworks.

5- Irrtelpret the ::ole of cducation il prornoting equality, inclusion, ald social justice.

6- Apply crtriculutn t;rcorics to analyzc and dcsign cducational matcrials and lcaming

experiences.

'7- Reflect on conteurporary cr.u-riculal issues in Indian and global contexts.

Course content

Unit I: Understanding Knowledge and Knowing

" Define knor.r,ledge and ,-lisctiss its ltature. types. and characterrstics.

. Analyze clifferent u.ays ofknou'iug: ernpirical. rztional, intuitive. and authoritative_

. Erplore the social constructicn of loowledge ar.rd its irrplications for education.

' Exaurine the t-ole of teacliers aud schools as agents of knowledge dissenrination and

transfor mi:tior.r, \'

. Diffcrcntirtc bctwccn ir rformatjon, knowlcdgc- and wisdom.

Lhit lI: Concept, Bases, and Development of Curricululn
. Defute cuuiculurn and cistinguish it from syllabus and pedagogy.

' DiscLtss the philosophicrrl, psychological, and sociological bases ofcuriculum developmept.

o Explain various approat hes to cuniculum: sul)ject-centered, leanter-centered, and activity-

centered.

. Dcscribc thc proccsr; of curriculun dcsign: objcctivcs, contcnt organizatiot.l,

irnplementation. antl evaluation.

. Analyze thc imponallce of curr-icuhtm rnapping and alignment.

Unit III: Curriculum and Social Context
\,. Discuss horv political- cultural. econotric, and social factors influence curiculunr

coDstructiot.
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. Evaluate the role of curriculurn in promoting equity, inclusion, and social justice.

n Analyze lepresentatiolr of rnarginalized groups (gender, caste, iribe, minority communities)

in school curicula

. Explorc curricular dcbatcs relatcd to languagc. rcgional idcntity, and globalization.

r Reflect orr the challen-ees of making cuniculurn more democratic and inclusive.

Unit IV: Confemporar"r' Curricular Frameworks and R.eforrns

" Study kelr cruicnlar fr;rmeworks: NPE 1986/i992, NCF 2005, NCF 2023.

" Critically exarnine \,tL,e recorruuendations of major education commissions (Kothari

Commission, Yashpal Committee. NEP 2020t.

c Analyze cuffent trencs in curiculnm refonn (experiential leaming, cornpetency-based

cducatior. intcrdiscipljrary curriculum).

" Evaluate the lole of ijternational organizations (UNESCO, UNICEF) in shaping global

curricular agendas.

" Reflect on the tutur-e directions of curiculum refonns in India and bevond-

Internal Assessrnent:

Written Test: l0Malks

Assignments/Frojects (Chr:ose one): l0 Marks
i

c Curriculum Analysis Project:Sclcct a tcxtbook or cuniculum documcnt from any school

subject. Aualyze it ctitically based on knowledge representation, inclusion, ald

interdisciplinary links. Submrt a wrjtten report (1000-1500 words)

. Content Mapping E;iercise:Prepare a detailed mind map shou'ing the structure of
hnowletlgc for a selected topic. Highlight concepts, sub-concepts. relationships, and reallil'e

applications.

o Policy Document Review: Studv a major eclucation policy (e.g.. NCF 2005. NCF 2023,

NEP 2020). Writc a critical rcvicw focusing on knou,lcdgc, curiculurn aims, and cquity

!ssues.

" Curriculum Desigg Activitl':Develop a nlini-curriculum (3 5 lessons) fol a chosen

tl.rcmc/topic. Dclin[ canrirrg ob.jcctivcs, contcnt outlinc. pcdagogy. and asscssnrcnt

methods
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e comparative study Report:compare the curriculum frameworks of two countries or

states. lJiscuss similalities and diffelences in knowledge organization, aims, and

approaches.

' Field-Based Stud-v:c<,nduct a survey of school teachers about their views on curriculum

effectiveress- Prepa.e a summary reporl r.vith findings and reflections (minimum l0
interviervs).

c Reflective Essa-v:Writ,: a petsonal essay on the thente: ,'My Experiences with Curiculum:

A Reflecrion on Kno;iledge and Learning" (lVord Lirnit: l00C)-1200 words)

Suggested Readings-

l- Apple. M. W. (2004). Ideology and Curriculum. Routledge,

2- Dervel. J. (1938). Elperience and Edr-rcation, Collter Books_

3- Kuurar, I(. (1991). Political Agenda ofEducation. Sage Publications.

4- NCERT. (2005). Naiional Curriculum Franrervork_ NCERT, New Delhi.

5- NCERT. (2023). National CnLriculum Fra:lework for School Education. NCERT. New

Delhi-

6- T1,lcr. R. W. ( 1949)- Basic Principlcs ol Cutricuium and lnstructjon, Univcrsitv of
Chicago Press.

7- UNESCO. (201 5).3R ethinkins Education: 'fowards a Global Common Good? UNESCO
\'

Publisl; irrq
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BE-H6: Learning and Teaching

wo 2l
MARKS.IOO

Ob.jectives

After completing the course. the students rvill be able-
\,

l. To get acquainted u'ith th€ concept. principles, and nature of teaching and learning

2 To understand the different leaniing styles based on the differences of learners

3. To study the lelationslrip between teaching and learning and the factors tlrat influence Ieanring

4. To rnake use of modern irfonnation and cornmunication technology to improve the teaching-

learn ing process.

5. To undersla;rd leatnirrg as a process of communication and be aware of various resources

ar a ilable Il'r rnaking it eilectir e.

6. To study and analyze the socio-cultural factors influencing cognition and learning

7. To srudy and understand.li:arning lrorn constructivist perspecti\ e

8. To get acquainted with !l.re proiiessional ethics of'the teaching profession

9. To study the nerv trends and innovations involved in the teaching learning process with

professionai ethics.

Unit I -Lealning and Teaching Process

Teaching; Meaning- Nature. Principle- levels. phases. and maxims of reaclring. Difference of
training ancl instruction lrom teaching

Learning: Meaning. NatLlre. Factors affecting learning, and t;rpes of learning

Relationship be-rween teachirig and learning, Resource and their developrrent for prornoting the

teaching-leauri ng ploces:;.

14. Tradition and changes given the learningprocess a shilt fiorn teachirig and leaming

Unit 11- Source ol Effectir€ feaching and Lealning
\'

o Effective teaching: Mea'ring. componellt. and parameters of effective teaching. classroom

instruclio!.1 strategjes. l eacher behavior. and classroom climate. (Flander's interaction

analysis systerr)

. Instructional ob.iectives i r terms of Bloom's ta\onorny

. Programmillg Learning: Concepts" pr.ilciples, and ti'pes of programmer learning
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o Concept of micro teaching. various teaching skills

Unit III-Educational Technology

o Educational 'I'echnology: Meaning. lmpoftance and Approaches

. N4odel of teaching: Mcaning. Assumptions, and Fundamental elements of a model of

teaching suchman's ir{quiry training nrodel

. Cornmunication Concep:. Elements and Communication skills, Teaching Learning

process as the communicatio.r

Unit lV- New Trends in Tear hingand learning due to Technological Innovation

. Analysis and organizaticnal learning in the diverse classtoom. Issues and concerns.

. Tearn Teaching, Cooperative learning. and E-learning. E-content, E-magazine, E- Journals.

E-Libraly- lssues and colcerns about olganize teaching- learning

. Process in a diverse classroom rvitlr respect for study habits. ability. giftedness, and intelest

of the learner

Unit V Teachin3 as prol-esdcn:

\,. Etbics ofteaching. profe;sional growth ofa teacher

. Teacher as a professior.rirl practitioner, identification of the perfbrmance, competency. and

commitment areas lbr teircher.

. Need for Professional enrichment ofteachers

. Professional etl.rics and its developrnent

Test arrd Assignment:-

Written "['est: l0 Marr<s

AnyOne I0 Marks

l. Preparation and practical irrplications of at least two technical learning resources(
\,

lransparerreies. PoucrrP,, nl Slides- \nirnated \ ideost

2. Identify the iealning needs of the learner in tire diverse classroorn with regard to their

abilities, lealning styles. socio-cultural differerrce. learrring difficulties, and their implication

for classroorn teaching
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3. Identify the professional skills fbr teachers and repod any two programmers for professional

development of teaching organized by the school training college/ any other agencies

4. Conduct an Interview cf any two students u'ith multilingual background and identily the

problems irr teaching lealning process

SUGGESTED READINGS
\,

L Aggarwal .l.C (2004). "Ed,rcational Psyclrology". Vikas Publishing House Pvt. Ltd. New Delhi

2. Berk Laura (2007). "Child Development". Plentrce Hall of India, New Delhi

3. Biehler, Robert. and Snowman. Jack( 1991). psychology Applied to Teaching. Houghton

Miffl in company. Bosto:r.

4.Buzan Tony (2003), "Blair Child". Thorsons. An Impri:rt of Harper Collins, London,

5. Colernan Margaret (I996) "Ernotional and Behavioral Disorders". Allln and Bacon, Boston

33- Erickson Marian (l9tr7). "The MentallyRetarder Child in the classroour". The Macmillan

col'npal.ry

34. Golen'la:r Daniel( l9pl). "Emotional Intelligence". Bantom Books NY

35. Goleman Daniel (h0()7), Social Intelligence. Anorv Books, London

36. Henson Kennetlr (i999). "Educational Psychology For Effective Teaching Wadsworlh

Publishing Co.. Belmont. Califbniia

37. Khar,dwala Pradip(1988), "Fourth Eye". A H. Wheeler. Allahabad

38. Mangal S.K. (1993). "Advanced Educational Psychology" Prentice Hall of India Pvt. Ltd..

Neu' Delhi

39. National Curriculurr Framervork 2005. N.C.E.R.T. Neiv Delhi.

40. Osbom A ler ( I 971 ). "Your Clreative Power". Saint Paul Society. Allahabad, India

41. Pringle MK and Varrna VP(Ed) (1974). "Advances in Educational Psychology University &

London Press. London

42. Shaffer Dalid(1999). !Social and Personalitl.' Developnrent Wadsworth Thomson Learning.

USA. !

43. Sharrr,a Tara Chand (20(t5), "Reading Problenrs of Learners": Sarup and Sons, New Delhi

44. Sousa David (2001). llow l'he Brain Lear;rs", Cowin Press. Inc. A Sage Publication

Corrpany. Californ ia.
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.BED-17: Assessment for Learning

Benzz_ Marks: 100

Objectives:

Aftel cornpleting tl]e course. the students will be able to:
:

\,l- Understand tlre c')dcepts, principles. and purposes ofassessment in learning.

3- Develop skills in de-qigning. irnplernenting. and analyzing different types of assessrnent

tools.

4- Appreciate the role of fbrrnative and suurmative assessment in improvir.rg lealning

outcomes.

5- AppJy innovative. inclusile asscssnrent straLcgies to evaluate diverse learners.

6- Explore self-assessm<rnt and peer-assessment techniques for fostering reflective learning.

7- Understand ethical considerations and challenges in the assessmellt process.

Course Content

Unit I: Fundanlentals of g.ssessment

!
(i) Concept and Nature of Assessment: Meaning, scope, and irnpoftance in

education -

(ii) Principles of Effective Assessment: Validity. reliability. fairness, and

llansparen.;J .

(iii) Types of Assessment: Diagncstic- lbrmative, summative. and dynarnic

assessrren,.

(iv) Purposes of Assessment: Lnprovir,g lealning. informing teaching. ceftifying

achievement- and supporting acccr"rntability.

Unit II: Tools and Techniques of Assessment

lll. Assessrneirt Toolsl,'arrd Techniques: Tests (rvritten, oral, practical). observations,(

porllolios. a;rd lubrics.

IV. Development of Assessment Tools: Cliteria lor selecting assessmerlt tools. construction of

reliable and valid tools.

V. Qualitative and Quantitative Assessment: Diffelences. uses, and limitations.
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VI. Innovative Assessrnent Techniques: ICT-enabled assessments. e-porlfolios. project-based

and problem-based assessments.

Unit III: Assessment for Enhancing Learning

Formative Assessmen t Strategies: Feedbacl<, continuous and comprehensive assessment

(ccE). :
Role of .Assessmenf in Inclusive Education: Stratesies to assess students with diverse

needs-

Self and Peer Assessment: Plomoting reilection. autonomy, and critical thinking in

learners-

Assessment for Lifelong Learning: Encouraging students to engage in self-directed

leartiing and continuous self-irrprovement.

Unit IV: Challcnges, Ethics, and Policies in Assessment

o Ethical {ssues in Assessment: Fairness. student privacy. and rnanaging bias.

o lssues ancl Challenges: Grading- test anxiet)'- high-stakes assessffrent- and teaching to the

test. ,
o Assessment Potricie} and Refcrms in NEP 2020: Shift towards holistic. learner-centered

assessmenis: plomoling competency-based education.

o Using Assessment Data: trnterpreting data to inrprove teaching practices and enlrance

student learning.

Internal Assessment

Written Test: l0 Marks

Assignments/Projects: (Cho,rse any one) - l0 Marks

t. Developnaent of an Assessment Tool: Design and adtninister an assessment tool. analyze

lesults. and lcllect orr l-gidings.

2. Classroom Obserlbtir,n and Analysis: Observe and document assessment practices in a

real classroo:n setting. an(l analyze their effectiveness.

3. Case Study on Form:rtive Assessment: Conduct a case study on forrnative assesslnent

stlategies used for a group. of learners. aLrd docurnent reflections.
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4. Portfolio Creation: trevelop a poftfolio that includes various assessments and reflective

enLr-ies on lealrr ing plovrcss.

Suggested Readings

I - Black, P.. & Wiliam. D. (.1009). Developing the theory of formative assessment. Educational

Assessment. Evaluation. and Accountability.

2. Brourr. C. 1 L.. & Hdr: is. L. R. 12018;. Ha rdbook of Hurnan anJ Social Conditions in
ll

Assessment. Routledge.

3. Nitko, A. .1.. & Brookh::ft. S. M- (2013). Eclucational Assessment of Students. Pearson

Education.

4. Popharn. W. .1. (2008). Classroom Assessment: What Teacl.rers Need to Know. Pearson.

5. Shepard, L. A. (2000). The role ofassessment in a learning culture. Educational Researcher.
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BtsD-t8: Creating and inclu$ive school
t{}r} }l:rrks j_Fntl?, Crcdit - -[

!J4 o -./

Objectives
The course will enable the student teachers 10 -
. To demonstrate knowledge of different perspectives in the area of education of
children with disabilities.
.To reformulate attitudes towards children with special needs.
. To use specific stlatggies involving skills in teaching special needs children in
inclusive classrooms. 1,'
. To modif,v' applopriate learner-friendly evaluation procedures.
.To incorporate innovar,ive practices to respond to education of children with

special needs.
. To contribute to the f,orrnulation of policy.
.To in-rplement laws pertaining to education of childlen with special needs.

Course:-
UNIT I: PAR,ADIGMS IN IIDUCATION OF CI{ILDREN WITH SPECIAL NEEDS

o Historical perspectives ;rnd contemporary trends Approaches of viewing
disabilities:

. The charity model. the bio centric model, the functional model and the human
rights model

o Concept ofspecial ed?cation, integrated eclucation and inclusive education;
Philosophy of incluslve education.

o Assistive technology for successful inclusion

UNIT 2: LEGAL AND ]POLICY PERSPECTIVES
o RTE Act,2009.
c National Policy - Education of Students u'ith Disabilities in the National Policy

on Education" 1968, 1985,
. POA( 1992); Education in the National Policy on Disability, 2006.
. Education of Special Focus Groups under the Sarva Shiksha Abhiyan (SSA,

2000);

" MHRD, 2005. Scheme of Inclusive Education for the Disabled at Secondaly
School (IEDS S, 2009), IJational Trust and NGOs.

o Comrnunity-based educetion.

UNIT 3: CONCEPT O['INCI,USIVE SCFXOOL AND ROLE OF TEACHER
INCLUSIVE SCHOOt,

e Characteristics of Inclusive school,Challeuges for Inclusive school
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o Issues and concerns in lnclusive- suppod and active participation of children rn

the classroom, Parental attitude and community awareness for inclusion.
o Qualities andRole of Teacher educators for facilitating inclusive Education
r Training programmes for Inclusive Teachers and Assessment and

evaluatiorl in an inclrrsive setup

UNIT 4: INCLUSIVE PRACTICES IN CLASSROOMS FOR ALL
o School's readiness fo.r addressing learning difficulties
r Technological advqirc,ement and its application - ICT, adaptive and assistive

devices, equiprnents and other technologies for different disabilities

r Pedagogical strategies to resporrd to individual needs of students: Cooperative
learning strategies in the classroom: peer tutoring, social learning. buddy system,
reflective teaching. multisensory teaching, etc.

. Documentation, recorc: keeping and maintenance.

Tasks and Assignments
1. Class Test 10 marks
2.Any one 10 Marks

. Case study of a Lerarner with Special needs.
r Making a Reporl of Visit to a resource room of SSA.
r Interviewing a teacher working in an Inclusive School.
. A study of any

REFERENCES:
s!ccial teacher training college or institute.

1. Dunn., L & Bay, Il.M (ed.): Excepticnal Children in the Schools, New Yolk
: Hoit, Rineharl, \\'inston.

2. Hallahar, D.P & Kauffman, J.M., Exceptional Children: Introduction to
Special Education, Allyn & Bacon, Massachusetts, 1991

3. Hewett, Frank M. &Foreness Steven R., Education of Exceptional Leamers,
Allyn & Bacon, Masachusetts, 1984.

4. Kirk, S-A & Galleigher J.J., Education of Exceptional Children ; Houghton
Mifflin Co., Bostorr, 1989

5. Magr.rillco, L.X: E,lucation of the Exceptional Child, New York, Longman.
6. Shanker, Udey: Erceptional Children, Jullundur: Sterling Publications.
7. Singh, N.N and Berale. I.L. (eds.) Learning Disabitities - Nature, Theory and

Treatment Spring- Verlag. New York, Inc:1992.

\,
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SIJII2O: Critical Understanding of ICT

objectives: e€5 2\ Marks: loo

By the end of this course- stu,lent-teachers will be able to:

1. Delnonstrate basic operational skills in using computers and internet technologies.

2. Apply digital tools and :ducational software i;r leaclring-learning contexts-

3. Develop eclucational blogs, websites, and digital teaching resources.

4. Use Learirir.rg Managgr.ent Systerns (LMS) and online collaboration tools.

5. Desigr, lc.I-integratbd lesson plans fol differerrt subjects.

6. Understand ethical. legz,l, and safety issues it.t using web technologies.

Course Contenf

Unit I: Basics of Computers and ICT in Education

o Introduct;oll to Complters: Hardware and Software concepts.

" Basic Computer Operations: Word Processing. Spreadsheets, Presentations.

" ICT: Meani:.rg. Iurporiance. and Scope in Education.

o lntroduction to Opera-.ing Systems (Windora,s/Linur).

. Compuler Networhs: LAN. WAN. lnternet. and Intranet.

. Cybel Safety: Etlrical and Legal Aspects. Cy,berbullying. Digital Citizenship.

Unit Il: Educational Appfications of Web Technology
t. Intelnet as a souice of Infonration: Brtwsin-s- Search Engines. Evaluating Online

Resources.

" Web 2.0 Tools: Blogs. Wikis, Podcasts. and Discussion Forums.

o Learning Managernenl Systems (LMS): Google Classroom, Moodle, Ednrodo.

" Social Media fbr Edr"u;ation: Opportunities and Challenges-

n Use of Nlultimedia: L:rages. Audio. Video in Teaching-

Unit III: E-Content Development and Online Teaching Tools

o Principles of Multirn:dia Learning.

. Introduction to e-Collt€nt Developrnent Tools: Catrva, Powtoon, Prezi. MS Sway.

o Creating Digital Lessons: Text, Image. Atrclio. Video lntegration.

o Introduction to Open Educational Resources (OER).

o Clonducting Online C lasses: Zoonr. Microsoft Tearns. Coogle Meet basic operaliol'ls.
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Unit IV: Designing ICT-Integrated Lessons and Evaluation

. Steps to design lCT-integrated lesson plans 1br school subjects.

" Interactive Whiteboarcls, Digital Libraries, and Virtual Labs.

. Assesslnent Teclrniqut s in Online and Blended Leat'ning.

o Project-based Learuinl; and WebQuests-

. Future Tr-ends: Artrficial Intelligence. Augmented Reality. Vidual Reality in Education.

External Assessment

Written Test: 15 Marks I
Assignments/Projects Fii'e: (Choose any one) - l0 Marks (Practical I5 Marks/ Viva I0 rnarks)

o Create a blog for educational purposes (minimum 5 posts).

. Design a sample e-co:.rtent module for any one school subject.

o Develop a simple educational website using free platforrns (e.g., Google Sites).

o Conduct a simulated ,rr.rline teachit'tg session using any video conf'erencing tool.

" Prepare a report on the use ollCT in your practice teaching school.

o Survey llve teachers on their use ofweb tools in teaching and analyze the data

Suggested Readings-

I . Kozma. R. (2003)- Technology. Innovatiot.t, and Educatior.ral Change. IS'IE.

2. Mangal. S.K. t20l q t.t;sentials of Educational Technology. PHI Lealning.
v

3. Roblyer. M. D.. & [{ughes. J. E. (2018). Integrating Educational Technology into

Teaching. Pearson.

4. Saxena. S. (201 5). Corr,puter Applications in Education. Vikas Publishing.

5. Selw1,n. N. (201l). Education and Technologv: Key Issues and Debates. Bloomsbury.

6. UNESCO (2011). lClT l:ompetency Framewclk fol Teachers.
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Objectives

.OPTION.{L COURSE

1, Vocational / Work Education
a

D€e 2ss

After cornpletion ofthe cours,:, the student-teacher will be able to develop:

I . R.espect aLrd regard fbr manual work and dignity of labor.
2. Socially desirable values such as self-reliance, sah;,og (cooperation), teamwork. tolerance.
3. Work habits and values such as regularity, punctuality, discipline, honesty.
4. Self'-esteern and confidence through achievement in productive work and services.
5. A deeper concem for e:nviLorunent and a sense ofbelonging. responsibility. and conrmitment

to society.
6. Awareness of socio-economic problems of rhe society.
7. Manual u,ork and vocational skills.
8. Appreciation lor rnanual productive work.

Unit l: Work Education
Course Contents

1 . Concept. ileed. and ob.,sg1ir.. of Work Education according to Gandhian thoughts.
2. Historical perspective and current initiatives of Work Education v,'ith special reference to

national and international documents such as:
o Pclicy ofNational Education Conference (Wardha. 1937)
o Za.ktr Hussain Committee Report ( 1938)
o Acharya Narendra Dev Committee Report on Primary and Secondary Educaticin
o Secondary Education Commission (1952-53)
o Education Corrmissior-r (1964-66)
o National Policl ofEducation (1986)
o National }3tollledge Commission
o NCF-2005 Posrtion Paper on Work and Education
o CBSE - Work Oducation in Schools
o National Policl on Skill Development
o UNESCO Infen-rational Commission on Education.

3. Correlatiorr concdpts. types, characteristios. integrating Work Education in classroom
activities. relation betra een u'ork and klowledse.

Unit II: Vocational Education

1. Cloncept" need, and objectives of Vocational Education.
2. Historical perspective and current initiatives ofVocational Education with special reference

to national and intemalional documents such as:
o Policy of Natio:ral Education Conference (Wardha. 1937)
o Zakir Hussain (-lommittee Report (1938)
o Acharya Narendra Dev Committee Report on Primary and Secondary Education
o Secondary Edur:ation Commission (1952-53)
o Education Commission (1964-66)
o National Policy ofEducation (1986)
o Naiional Krlow edgc Commission
o NCF-1005 Posiiion Paper on Work and Education
o CBSE - Worli llducation in Schools



o National Polp1, on Skill Development
o UNESCO hlter national Commission on Education-

Unit III: Planning for Work and Vocational Education

1. Planning of Work and Vocational Education Activities - Meaning and types (Annual, Half-
yearly, Quafterly, Monthly, Weekly).

2. Exploring and identifying local resources lbr work and vocation.
o Steps ofplar-rning: Objective, resources, activity" experience, progress, evaluation,

and repofting.
3. Difference between Work Education and Vocational Education and their need in society.

Suggested Work Activities (any two):

. Cleaning the campus

. Agriculture

. Gardening \,

. Campus beautification ar, d n.raking the envir onment eco-friendly

. Cla1ls (Food Processir,g, Woodu,ork, Paper Arlicles)

. Bookbinding

. Tie-and-dye

. Tailoring

Suggested Vocafional Activities (any two)

Computer hardware repairing
Domestic equipment repairing
Electrical w-iring and r,:pairing
Orgalic f'amring

Sessional Work

Apart from the aborre suggestive activities. other activities may be conducted depending upon the
availability of local resources.



I References
\'

1 . Acharya Nalendra Dec' Committee Report cn Primary and Secondary Education.
2. Bhatra, H. C.: Cra/i in Education.
3. Buniyadi ,9hikshan. Shayam Sunder Sankhyadhar.
4. Buniltatli ,9hiksha (Siddhant & Manot,igyan), Hanuman Shing Vardiya & Laxminarayan

Joshi.
5. CBSE Work Edncation in School.,;,2004.
6. Handbook.for Basic School Teachers, Ministry of Education. Govemment of India.
7. MHRD (1990): Tou,ards an Enlightened Human Societl, Department of Education, New

Delhi.
8. Nagda, B. L. (2008): ('areer (lhune, Ankur Prakasl.ran, Udaipur.
9. National Pol.ic), on Ed,'tcali.on (1986). Govt. of India, Ministry of Human Resource

Development, New De lhi.
10. Natiorial Council of Teracher Education (1998): Gandhi on. Educal.ion, NCTE, New Delhi.
11. NCERT (1964-661: pducational und NationaL Development: Report of the Education

(' ommi s s i o n. Ner.r'' D€l hi.
r

12. Rcprtt l ol lht Z,tkir''H utsain Oommittee of Basic NuLional Etlucalion.
13. Rob, M. K.: Hasthako.ta Parichol,o (Hindi). Allahabad, Kitab Mahal.
14. Rybrun: Creative Eduta.lion.
15. Strang, Ruth (1933): The Role of Teacher in Per,vonnel Work, Teachers College, Columbia

Universitl,, t'r- ew York.

16. Super, Donald (1947). Appraising Vocalional Filne,rs. New York: Harper and Brothers.

17. Govemment oflndra, I{inistry of Education (1952-53): The Report qf Secondary Educalion

Oommis,sion.

18. Varkey: The Wardha Scheme o/ Educalion.
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D. Heatth and Physical Education

Objectives

On cornpletion of the course, the student-teacher wlll be able to:

1. Develop physical fltness.
2. Understand the concept, airns & objectives of health and physical education.
3. Understand various comrnunicable diseases.
4. Understand and practice good posture, balanced diet, and first aid.
5. Understand the characl-eristics ofa hygienic environment along w'ith contributing factors and

its impofiance.
6. Understand the rules 8: regulations and develop the skill of organizing different physical

education activities.
7. Develop competencies in games & athletic events.
8. Conduct tournamentS. competitions, and athletic meets.

I

Course Contents
Unit I: Health Ed ncation

1 . Meaning. concepl, aims & objectives. school health programme.
o Nutrition & balanced diet: components olbalanced diet, major sources, and

malnutrition.
2. Postule - concept & r'alues, postural deforrrities and their management.
3. Communicable disease s - mode, control & prevention-

o Plrysical fitness & first aid: rneaning. elements & importance.
o Fi;st aid in the ibllon'ing: wounds, cuts, haemorrhage, dislocation, fiacture, bites of

in: ects- sprain.t strain.

Unit II: Physical Education "
\'

1. Concept, deflnition. airns, objectives and impofiance.
2. Its place ir.r school pros.ramme.

3. A suggestive physical r:ducation programme in an Indian school.

Unit III: Management & Organization of Different Fhysical Education Activities

l. Rules of impoftant major games and sports. Methods of marking a standard track (400 m).
connected areas & their rules.

2. OrganizaJrion manager:rent & administration of toumaments, intramurals- play day, health
day, play crentres. and other similar activities.

o Organizir.rg indigenous games like Kho-Kho, Kabaddi, Mallakhamb, etc.

o Indian street games like Satoliya, Gilli Danda, Rumal Jhapatta. etc.

3. Officiating. coaching, lundamental skills & ground marking of any two maior games.

t
\'



Sessional Wolk

(Any one of the tbllowing'1!

I . Organize games/spofts/health activities during OAS/SUPW camp.
2. Conduct an awareness progrtunme on issues of social health.
3. Prepare ar.i exhibition/awareness rally/poster competition on health awareness in nearby

schools-
4. Orgu'ize a programm€ on health & hygiene.
5. Organize intramurals.

References

1. Krisharu Murlhy- V.. l'c Prameshwara Ram. N.: Educational Dimensktns of Physical
Educcrtion. Sterling Publishers Pvt. Ltd.. New Delhi.

2. YMCA PLrblishing F{o:se: Rrles of Games und Sports, Jai Singh Road. New Delhi- 1.

3. Lrppal, A. K., & Gaptam, G.P.: Pfutsical EtlucaLion and Health. Friends Publications, New
Delhi.

4. Physicnl ,lct iril ie,t .fbr Secondaryi School (T.1.P.E.. Kandivali, Bornba,v-Sub).
5. $llahu:; <sf Exerci.se.fitr Printary und Middle Schools, Education Depaftment, Govt. of

Rajasthan-
6. Loyal: Shtrririk Shiksh,t, Shakuntala Prakashan, Lucknow-.
7. Puli. Krisirna & Chandra, Soti Shivendra (2003): Health Etlucation & Physical Education,

Surjeet Publication. D. Ihi.
8. Sharnra. Veena & Tyalgi. Onkar Singh: Health Educalion and Ph|,sical Educdtion Teaching

Arihant Shiksha Praka:.;han. Jaipur.
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3. Peace Education

Objectives

On completion o1'this course. the student will be able to

1. Explain peace and pea:e education, their relevance and connection to inner harmony as well
as halmony in social rclationships.

2. Understand the views ,rf different philosophies about peace.

3. Understand the imporlance ofpeace and factors responsible for disturbing peace.

4. Ur-rderstand and resolve conflicts within selland in society.
5. Use pedagogical skills and strategies in and out of the classroom fbr promoting peace.

Course Content
Unit I: Understanding Peace as a Dynamic Social Reality

1. Concept. need and lmpoftance ofpeace education.
2. Peace values vis-i-r,is constitutional vah:es: importance of the attitudes, belief's and values of

peace sucir as compassion. cooperation, love, etc. that foster inner peace; and constitutional
values of,iustice, equa;ity, freedorn. respect for diflerences and ecological resources that
ensure peace in societl'.

3. Challenges to peace bf increasing stress, conflicts, crimes, terrorism, violence and wars
resulting rn poor quality of life.

4. Nature and causes of cor.rflicts.
5. Conflicts at difl'erent li:vels in society: intrapersonal, interpersonal, organizational. interstate

and global.
6. Role ofsocial and ecological conditions anci processes that sustain conflict: limited

resources. povefty. political interests. economic interests, socio-cultural and ecological
conditior.rs. environme -rtal resources (water'. minerals, forests, energy. etc.).

Unit II: Role of Various Thiftkers and Agencies in Promoting Peace
\,

1. Concept ofpeace acco rding to the follou'ing thinkers:
o Mahatma Gancihi
o J- Krishnamurt:
o Sri Aurobindo
c Sli'arniVivekairanda
c Rabindranath l agore
c Gi jubhai Badht;ka
c Mother Teresa
c Initiatives at National and Intemational levels

2. Agencies contributing to peace: LTNESCO, Gandhi Peace Foundation, etc.

Unit III: Empowerment of Sell'

. Awareness of the influer.rce of social milieu on self.
Y

1 . Llnderstanding adequa,.e self as a product of positive experiences of caring, warmth and

appreciation in the fan'rily, school. neighborhood. etc., which promote healthy discipline and

shunning violence.
2. \egatir e ;xperiences i:elrerate slress. anger. a3gression.



3. Yoga. meditation. aqge,r/stress management as practices that restore positive physical health
and attitudes. 

\,

4. Role ofdilferent sub.je,,ts irr inculcation ofpeace.
5. Suggested activities in schools fbr promoting peace:

a. Celebration of festivals of different religions/important days

b. Exposure to personalities working for fostering peace in societ-v

c. Practice of yoga and meditatior-t
d. Peace rallies

6. Intervention in resolution of societal conflicts.

Sessional Work

(Any one of the fbllow-ing)

1. Visit to organizations t;onnected with peace and intetcultural harmony and aesthetic

appreciation to expegience peace as reality: submission ofreports on experiences-

2. Analysis of rnorning assernbly programme of a school from the point of peace.

3. Pleparation ofa report on school programmes for promoting peace.

4. Case stud-v of a child s,rffeling from bad habit.
5. Developing an action plan for peace in school and local cotrmunity.

References

1. Balasooriya. A. S- (19()4): Teoching Peace to Chiltlren. National Institute ofEducation.
Maharagarna. Sri Lanl a.

2. Balasooriya. A. S- (20t)0): World Peace through School. National Institute of Education.
Maharagama.

3. Canfield..lack(1975):101 ll/ay-s fo Enhancc Sell Concept in the Classroonr, Prentice Hall,
Engle ClilTs.

4. Fountain. Strsan (1988): Learning Together. Global Etlucalion, Stanley Thomes Publishers
Ltd.. York Universit!.

5. Grahan.r. & Seiby. barid (1993): Global Teacher. Global Learner. Hodder and Stoughton
Ltd.. London.

6. Kreidler, William I. (1991): Creative Conflict Resolutiort; More than 200 Auiviries.for
Keeping ['eace in llte ('lassroom. Foreman, Scott, Glenliew.

7. LNESCO (2001): Leurning the Way of Peat:e - A 'feacher's Guitl.e to Peace Etlucatbn.
United Nations Educational Scientific and Cultural Organization, Nera' Delhi.
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Objectives
4. CTIID,dNCE AND COUNSELLING

On completion ofthis course the student will be able to

1. Understand the meanirLg, nature and scope cf guidance.

2. Understand various types ofguidance.
3. Develop skills in administrating and interpreting testing and non-testing tools ofdata

collection.
4. Know anci use the info nr.ration and methods of guidance progratnme for special learners-

5. Understand the meanirig, nature and techniques ofcounselling.
6. Develop/learn the skills to organize guidance programme in the secondary schools.

COURSE CONTENTS

"'
rl

1. Meaning. Purpose, $s1rpe, Nature and Funclions ofGuidance.
2. Need of Cluidance at v:Irious stages.

3. Principles of Guidar.rce .

4. Types of Guidance: Eclucational. Vocationai and Personal Guidance (Their Meaning.
Objectives, Needs and lmporlance).

5. Guidance services: Ne;d and Importance.
6. Tlpes of Guidance Seivice: Individual invenlory service, lnfomration Service, Counseiling

Sen'ice. Follow-up Se; vice.

1 . Individual and group.procedure of guidance and counselling.
2. Charactcristics ol _eoori guidance progralnnrc.
.3. Croup Guidance Tecl.uriques: Class-talks, Career Talks, Career Conference. Group

discnssion, Career ExL ibitions, Audio-Visuals Tecl.rniques.

4. Role of various community agencies in scl'lool guidance prograrnrne.
5- Outline o1'minimum g.ridance programme at secondary and senior secondary level.
6. Meaning. Nature of Ccunselliirg and Role of Teachers as a Counsellor.

1 . Concept cf Special Learner - Guidance needs of special learner.

2. Guidance methods for special learner.

3. Case stud,v rnethod.
4. Remedial measures.
5. Tools and Technique"s.

6. T; pes ot fools - S1an,{ardized and selt'-maCe lools.
7. Teclniqucs: lnterijbu Observation, Rating Scale & Check List.
8. Sources ol Clollecting .)ata:

o Cumulative record card

o Anecdotal reccrd card
c Autobiograpl,y



2.

4.

5.

6.

8.

SESSIONAL WORK 
e

(Any one of the fbllowing)

1. Group Guidance - Ont: career talk.
2. Critical study of guida,rce programme in anv senior secondary school.
3. Survey of guidance ne,:ds of adolescents.
4. Celebration ofCareer l)ay ensuring participation ofall.

SUGGESTEDRE.ADING

Aggmwal,.l.C.(2004).EducationalVocationalGuidanceandCounselling,Delhi:DaabaHouse

Asch.M.(2000),PlinciplescfGu idanceandCounse lling,Ner.vDelhi:SarupandSons

Bhatia K.K. (2002). Pr.incioles ol Guidance and Counselling, Ludhiana: Kalyan Publishers.

9

_ . :-|:,,(. ..' '.j,,t. I _r'. r..r..

' ,': r :-'.'i-:'i "r i.' : I ':i rl: :::i

Erickson. Cliflbrd E: A Basic Text tbr Guidance *'orkers. N.Y. Prenuce tiff Inc.7.

i.'

GLrpta- V-K, {2004), Educarional Guidance and Counselling. Ludhiana: Ankur Publications9.

:

.lones.J.A.( I 970):Pr inciple,;ofGuidance,TataMcgrawHill.Bornbay

Kocher,S.K-(2007).Educat onalGuidnaceandCounselling,NewDelhi:Sterliug

M.vles,(2005 ).PrinciplesanrJTechniquesotVocationalGuidance,NewYor k:McGr au'Hill

NCERT(2005)NationalCr-u riculumFrarnewolk-2005,NCERT,NewDelhi.

NCIERT(2008).Assessmeni andApplaisalofGuidance-l.Module-VI,DEPFE.NCERT.New Delhi.

NC:ERT(2008):CounseilinilProcessandStrategies(Moule-2)NervDelhi:NCERT

NCERT(2008),GuidanceforhumandevelopmentsandAd.justment(Module-3 ).NewDelhi: NCERT

NCERT(2008). IntrocluctioltoGu idance(Modu le- I )NewDelhi:NCERT

Pandey,K.P.(2000):Educat.onal andVocational Guidancein hidia.Vishila Vidyalaya Prakashan,

Varanasi

Robinson(2005),Principles.rndProceduresirrStudertCounselling-NervYork;Harper&Row

Sharrna.R.A.(2008).FundarnentalsofGuidance&Courtseling,Meelut.R.CellBook

S idh i,H-S.(2005)-GuidanceandCounsel ingPatiala:'lu'entyF irstCentaury.

Strang,Ruth( I 968):Counse lllingTechn iquesinCollegesand SecondarySchools,HarperandRow, Nevl

York

Tarler', A.E. { 1964): Tedrniques of Gujdance, McGraw Hill, New York.
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'ib€s4S65.INNOVATIONS AND ACTION RESEARCH
Objectives t

!
Afier completing the course, the studentteachers u,il1 be able to:

l. Understand the meani g, nature, and process ofinnovation.
2. Understand the need a;rd importance of imovations in education.
3- Appreciate common ir,novations related to the field of education.
4. Develop skills in planning and conducting action research in schools.

COURSE CONTENT

Meaning. nature. and lrocess of innovation.
Managing imovations in schools. major barriers in making schools innovative
Role ofprincipal and trlachers in rnaking schools innovative.

!

Need of irnovations ar,d experimentation in education.
Current innorrative practices in education: SSA, RMSA, Open Education, Virtual
Education.
lnnovations in teacl.rinl:-leaming process: cooperafive lear-ning, joyful learning,
experiential learning, web-based learning.
Imovations in evaluaticn: CCA, peer evaluation, self-evaluation.

. ( oncept. rreed. and,iinl,orlancc ol action rescalclr.

. Process ol action rciea: ch.

. Data analysis. tabulaticn, graphical interpretatior.r, repod writing.

. Developing an actiolt rcsearch plan in the school context.

SESSIONAL WORK

(Any one of the fcllowing practicum)

l. Study the cietails ofanl important innovation in a school.
2. Study tl.re characteristics ofan innovation in a scl.rool/institution.
3. Study the implementaticn programme of CCA in a school.
4. Ptepare an action resea:'ch plan related to anl., problem ofa school.
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\,' BED 2l-III: Environmental Education

Marks: I 00

Objectives-

By the end of this course. student-teachers wili be able to:

l. Unclerstand the nreaning- impodance. and principles ofenvironmental education,

2- Analyze environrnental issues and suggest possible remedial rneasures.

3. Develop awaren€ss and positive attitudes toward environmental conseruation.

4. Integlate environmental concerns into classroom teaching and school practices.

5. Engage activeiy n eco-friendly initiatives and projects at the school and community

levels.

:
Course Content !

Unit I: Fundamentals of Environmental Education

. Meaning, nature. and itnpodance of Environn'rental Education.

n Aims. olrjectives. and guiding principles of Environmental Education.

. Relationship betrveeir man and environmenl: An ecological perspective.

" Components ofthe ecvironment: Biotic. abiotic. and socio-cultural environment.

" Role olLeachers in pr,-rmoiing Environmentrl Education,

Unit II: Environrnental Issues and Challenges

" Major environmer.rtai prohlerns: Global '.varming. ozone layer depletion, acid rain.

deforcstation- loss of ;iodivelsitv- and urbanization.
t'

" Pollution: Types 1(A r. Water. Soil. tr--oise. Radiation). causes. effects. and control

measufes.

u Population explosion and sustainable development.

o Environrnental movernents in India: Chipko movelnent. Nannada Bachao Andolan, Save

Silent Valley rnoi,eme'nt.

Unit III: Environmental Conser-vation and Sustainable Development

" Concept ofconservaliolt and its significance.

e Natural resources: Ty:es, collservatiorr nrethods, and sustainable utilization-

o Environrrental ethics and the concept of eco-frier,dly living.

" Role of NGOs..v'outh. and cornrnunity participation in environmencal conservation.
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' Environrnental lar13 ,rnd policies i' India: EpA (1986). Forest conservarion Act (19g0).

Wildlife Protection Act ( I972).

Unit IV: Pedagogical Appr,raches for En.r,ironmental Education

o Methods and strate_q:es: Fiend trips. case studies- role-plays. debates, eco-clubs, green

' audits.

" Infusing Environtren:al Education across the school curiculum: Science- Social Studies.

L anguage. arrd M rt he rnatics.

n Planning envitonuren:al awareness campaigns. projects- exhibitions. and school gardens.

o Use of ICT in prornoting environmental consciousness.

" Assessnrent ofenViro.tnrental awareness and attitudes amons students-

Internal Assessment :
\,

Wlitten Test: I0 Marks

Assignments/Pnojects: (Choose any one) - l0 Marks

o Prepare a project report on any one local environmental issue (e.g.. waste management,

water conservation) ald suggest practical solutions.

o Design an environmental awareness campaign plan for a school.

o Organize and documr:nt a field visit to an eco-sensitive zone (e.g.. wildlife sanctLlary.

pollution contlol plant ).

Suggested Readings-

1. NCERT. (2005). \ational Curriculum Frarneworl< for School Educarion. New Delhi:

NC]ERT- !

2. Odum. E. P. (1971). Fundamentals ofEcology. Philadelphia: Saunders.

3. Pahner. I. (1998). Eirvironmental Edncatjon in the 2lst Century: Theory, Practice,

Progress. and Prorrise. Routledge.

4. Sharnra, R. A. (2008). Environnental Education. Meerut: R. Lall Book Depot.

5. Tlivedi. P.R. (1997). Encyclopedia of Environmental Pollution, Planning and

Conservation. Nelv Dr:lhi: Akashdeep Publishing House.

6. UNCED. (1992)- Agerrda 21 : Programme of Action for Sustainable Development. United

N atio r.rs.
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